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Abstract 
Positive youth development (PYD) frameworks that guide PYD services suggest at-risk youth 
need to develop resiliency attitudes and resiliency skills in order to prevent long-term failure in 
their adult lives. This concept is based on multiple developmental theories that suggest increased 
levels of resiliency make it easier to navigate challenging situations.  Adjudicated youth have 
faced a major setback in their short lives, yet they still have an opportunity to become successful 
and avoid additional jail time, if they are able to display a strong sense of resilience. Many youth 
development programs geared toward serving adjudicated youth, lack the appropriate structure 
and services to ensure youth are able to develop strong resiliency attitudes and skills. The 
purpose of this study was to examine the effect of PYD services on the resiliency attitudes and 
skills of teenage girls at an all-girls Department of Juvenile Justice residential facility. Archival 
data from the Resiliency Attitudes and Skills Profile (RASP) were used. RASP identifies the 
following domains as indicators of resiliency attitudes and skills: humor, creativity, insight, 
initiative, independence, relationships, and values orientation. Multiple regression analysis 
showed that the longer residents are in the program, the better they scored on the relationships, 
insight, humor, and creativity domains. Since culture can have an impact on youth development, 
race and ethnicity were analyzed. Hispanic residents did better on the overall RASP and the 
values orientation, insight, initiative, and creativity domains. These findings may help youth 
development professionals understand the importance for troubled youth to remain in a 
developmental program for a longer time while engaging in activities geared toward increasing 
resiliency.   
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Chapter 1: Introduction to the Study 
Introduction  
The purpose of this preexperimental study was to examine the impact of 
pedagogies and services delivered from a positive youth development (PYD) perspective 
on the resiliency skills and resiliency attitudes of adjudicated girls.  
There is a wide array of research on various topics concerning the youth 
population, for example, high school graduation and college readiness and access are 
topics of current interest in light of the reauthorization of the No Child Left Behind Act 
(now known as the Every Student Succeeds Act). Conley (2007) studied the concept of 
college readiness, while Deke and Haimson (2006) studied which student competencies 
predict postsecondary educational attainment and earnings. Many organizations seek to 
address youth issues such as education, abuse, neglect, and the outcomes of at-risk 
behaviors. But a growing number of researchers have addressed youths’ developmental 
needs by focusing on PYD frameworks (Pittman & Fleming, 1991; Scales & Leffert, 
2004; Scales, Benson, & Mannes, 2006). However, because of the punitive nature of 
most juvenile justice programs (Nelson et al., 2010), few programs in the juvenile justice 
system have focused on a PYD framework as a means of rehabilitation. This research 
studied the effect of the PYD services received by adjudicated girls while serving a court-
ordered sentence at a Department of Juvenile Justice (DJJ) facility. This DJJ facility in 
this study emphasized a youth development approach that targets the strengths and the 
potential of youth as opposed to focusing on the fact that they have been brought into the 
facility for truancy, oppositional defiance, and other negative behaviors (Caldwell, 2000). 
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It is expected that this research will impact DJJ programs because it should provide 
insight into preventative measures for at-risk youth and deepen support services for youth 
who find themselves in the juvenile justice system. 
Background 
PYD 
Currently, several well-known organizations are focusing on PYD frameworks:  
America’s Promise Alliance, the National Research Council, the Forum for Youth 
Investment, and the Search Institute (Benson et al., 2006; National Conference of State 
Legislatures [NCSL], 2010). According to the NCSL (2010), the frameworks are centered 
on the physical, cognitive, social, and emotional needs of youth. Each of these four 
organizations is glossed below. 
America’s Promise Alliance (2013) is an organization with more than 400 
national partners that focus on mobilizing Americans to act to end the high school 
dropout crisis. Its work centers on the Five Promise framework: (a) caring adults, (b) safe 
places’ (c) A healthy start (good nutrition and healthy lifestyle habits), (d) effective 
education’ and (e) opportunities to help others. Children who experience at least four of 
the five promises are more likely to succeed academically, socially, and civically. 
Children who experience none or just one of the promises are more likely to engage in 
risky behaviors, such as violence and delinquency.  
According to the National Research Council (2002), 25% of youth in the United 
States are at an alarming risk of not achieving “productive adulthood” (p. 2). Without 
intervention, these young people will likely find themselves facing substance abuse, early 
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pregnancy, school failure, or involvement in the juvenile justice system. To combat these 
risky behaviors, the National Research Council (2002) identified the following 
characteristics of programs that serve youth and promote PYD: “(a) physical and 
psychological safety, (b) appropriate structure, (c) supportive relationships, (d) 
opportunities to belong, (e) positive social norms, (f) support for efficacy and mattering, 
(g) opportunities for skill-building, (h) integration of family, school and community 
efforts” (p. 9).  
The Search Institute has also been a leader in PYD research. Its 40 developmental 
assets constitute a set of factors that youth must have in order to become successful and 
thriving adults. The Search Institute provides comprehensive constructs for embedding 
the developmental assets into families, communities, and schools. According to Scales 
and Roehlkepartain (2003), developmental assets are either external or internal. The 
external assets relate to relationships and opportunities. They include the following 
categories: support, empowerment, boundaries and expectations, and constructive use of 
time (Roehlkepartain, Benson, & Sesma, 2003, p. 10). The internal assets are related to 
personal qualities and include: “(a) commitment to learning, (b) positive values, (c) social 
competencies, and (d) positive identity” (Roehlkepartain, Benson, & Sesma, 2003, p. 10). 
According to Scales et al. (2000), youth who have a larger number of the developmental 
assets are likely to display thriving behaviors that lead to success in adulthood. 
The Forum for Youth Investment (The Forum) contributes to the field of PYD by 
supporting research on the Five C’s: connection, character, competence, confidence, and 
caring/compassion (Benson et al., 2006). The Forum also leads or manages three 
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initiatives geared toward advocacy, improving youth outcomes, and improving or 
managing/ the quality of youth programs. These initiatives include the Ready by 21 
initiative, Spark Action, and the David P. Weikart Center for Youth Program Quality. 
The literature review will discuss organizations that focus on PYD. 
United States Juvenile Justice System  
The first juvenile court in the United States was created in Cook County, Illinois, 
in 1899 (Nelson et al., 2010). The purpose was to have a system that could focus on the 
rehabilitation of youth apart from adults. However, as public attitudes about safety 
changed, the juvenile justice system grew into one that focused on the belief that 
punishment is more effective for juvenile delinquents (Grisso, 2007). Furthermore, the 
1994 Federal Gun-Free Schools Act gave way to a zero-tolerance policy for weapons in 
schools. As a result, schools quickly began to adapt other zero-tolerance policies for 
contraband and behavioral infractions (Nelson et al., 2010). When schools began to 
demand the removal of students from schools because of the disciplinary violations, the 
increase in student infractions became the students’ point of entry into the juvenile justice 
system (Weissman et al., 2008).  
In early 2000, the juvenile justice system began to look more like make-shift 
psychiatric hospitals than disciplinary reform centers (Nelson et al., 2010). At this point 
the nation was experiencing a decline in violent youth crime. Many were being moved 
through the juvenile justice system as a way to receive mental health services (Grisso, 
2007). The problem was that many of the juvenile justice facilities lacked the staff, 
money, and programs to address the developmental needs of youth who had mental 
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health disorders, educational disabilities, and other problems related to being mentally 
and physically abused and substance abuse (Grisso, 2007).  
Now, the juvenile justice system is faced with trying to meet the mental health 
and academic needs of youth and to focus on changing the delinquent behaviors that 
brought the youth to the system. In some cases, facilities respond with fear to the need to 
attend to mental health issues. The facilities either fail to respond because there is a belief 
that they cannot improve the mental health issues youth face, or they forego mental 
health screenings so youth can receive admission into the facility (Grisso, 2007). On the 
other hand, some facilities went overboard with the focus on mental health issues. As a 
result, many began to implement services and programs with little thought or planning. 
At times, the services were no more ineffective than doing nothing (Grisso, 2007). 
Nelson et al. (2010) also noted another glaring problem with the juvenile justice system: 
its lack of uniformity. There seemed to be no consistent policies, regulations, or 
philosophy. If Washington, DC, and Puerto Rico are included, there are 52 separate 
juvenile justice system (King, 2006).  Among the different systems are individual 
facilities that differ in terms of staff, treatment programs, education, communication, and 
conditions of confinement. This difference is attributed to different state laws and varying 
funding structures. In addition, the overall juvenile justice system is divided; some think 
that incarcerated youth deserve punishment and some think they should receive youth-
centered developmental services (Nelson et al., 2010). 
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Problem Statement 
Studies on PYD suggest that in order for young people to grow into productive 
members of society, youth must have access to, and develop, specific assets that will 
enable them to make appropriate decisions and set achievable goals (Benson, 2006). PYD 
emphasizes opportunities for young people to develop competence, a sense of belonging, 
and self-empowerment (Woods & Conderman, 2006). A PYD perspective suggests that 
when young people have positive life experiences, they grow into successful, mature 
adults (National Conference of State Legislatures, 2010).  
Unfortunately, some youth experience barriers that push them off the path toward 
a successful adult life. When youth find themselves in trouble, they are urged to 
participate in services that are aimed at “fixing” their problems. Often, this approach 
focuses on youths’ negative behavior (Pittman & Fleming, 1991) as opposed to putting 
the child at the center of the intervention. A PYD perspective focuses not on treating 
problems but proactively addressing youth’s needs (Zeldin, 1995). When youth-serving 
programs and institutions, such as schools, focus on developing students’ skills and 
assets, it is possible that youths’ achievement barriers can be overcome. As a result, their 
achievement motivation increases (Gomez & Ang, 2007). 
There is, however, a population of youth who are more susceptible to making 
poor choices when it comes to social interactions, academic achievement, and general 
choices that affect their growth. This population is often referred to as the “at-risk” 
population, a term used to describe not just the person, but also to make a prediction 
about an increased possibility of hardships that can put youth in danger of experiencing 
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social and emotional setbacks, economic disparities and low academic achievement 
(Chen & Kauffman, 1997). Therefore, to suggest that a young person is at-risk means she 
or he has acquired a set of risk factors that increase the likelihood of various 
developmental and educational problems (Chen & Kaufman, 1997). Typically, the risk 
factors are related to demographic or historic factors—such as low socioeconomic status, 
foster care placement—or other characteristics of background and experience that do not 
match those of their peers in the dominant culture (Chen & Kaufman, 1997). Therefore, 
to suggest that a young person is “at risk” means that he or she has acquired risk factors 
that may put him or her in danger of dropping out of school and not achieving socially 
acceptable achievements such as obtaining a job (Gambone, Klem, & Connell, 2002). In 
many cases the youth’s school experiences may not have included opportunities to create 
supportive relationships, manage long-term assignments, or engage in reading and 
analysis that requires high-level thinking and problem-solving skills. As indicated in a 
2008 report issued by the U.S. Government Accountability Office, at-risk or disconnected 
youth are more likely than other students to remain low-income, to lose jobs during 
economic downturns, to engage in criminal activities and to become teenage parents 
(U.S. Government Accountability Office, 2008) 
Furthermore, students who may be at risk of academic failure often need more 
support outside standard academic interventions to help them be successful. They may 
have few positive adult role models and may often have had little opportunity to 
participate in building positive relationships. At-risk youth also lack access to adults with 
whom they can collaboratively explore ideas (Horn & Carroll, 1997). Further they often 
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have had less exposure to planning ahead and may be less likely to use effective problem 
solving skills to analyze cause and effect for effective decision making. For example, 
many at-risk youths have not had experience in budgeting, thus they may lack the 
planning skills needed for daily living. In many cases, immediate gratification and short-
term goals are given priority over long-term goals. Further complicating the situation is 
that these students may have low self-esteem. This causes them to doubt their potential to 
achieve success in academics or life. Students may even begin to sabotage their own 
progress when faced with the discomfort of finding themselves achieving goals they do 
not believe they deserve or can sustain (Gambone et al., 2002). It does appear, however, 
that these thinking patterns can be remapped, and cognitive processes can be restructured 
(Horn & Carroll, 1997). 
Although many school systems and out-of-school time programs are beginning to 
focus their efforts on addressing issues (Gambone et al., 2002) with at-risk students prior 
to a crisis, several students may find themselves unable to adapt to traditional school 
settings (Pittman & Fleming, 1991). In turn, they become truant and involved in other 
destructive behaviors. To address issues with constant truancy and other minor offences, 
some government-funded programs partner with educational institutions to develop 
interventions for students who have been delinquent from school and are on the brink of 
dropping out entirely. Clemson University’s Youth Learning Institute (YLI) and the 
South Carolina Department of Juvenile Justice (SCDJJ) have partnered to provide 
services for youth, ages 12-18, at the Youth Development Center, in a city located in the 
southwestern region of South Carolina. This residential program houses delinquent, 
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nonviolent girls referred by SCDJJ. While at the program, the girls participate in 
educational and recreational modules that focus on traditional academic subjects and 
youth development needs (YLI, 2013). Specifically, YLI focuses on building vocational 
skills, basic living skills, consumer empowerment, self-efficacy, and resiliency (YLI, 
2013). 
Similar to the world of PYD, there is no uniform juvenile justice system. As a 
result, there is no consistent philosophy, school of thought, or regulations that govern 
how youth within the system are treated or moved through various programs (Nelson, 
Jolivette, Leone, & Mathur, 2010). It is assumed that after serving time within these 
programs the youth receive skills necessary to return to their homes and schools and 
become successful. According to current research (Grisso, 2007), juvenile facilities lack 
appropriate resources such as staff, funding, and program development to address the 
wide array of needs adjudicated youth have. Furthermore, there needs to be additional 
research to identify effective evidence-based practices and staff training for programs 
geared toward the rehabilitation or redirection of adjudicated youth (Nelson et al., 2010). 
Theoretical Foundation 
Maslow’s hierarchy of needs (1943), Ryff’s features of adult psychological well-
being (1989), Roger’s view of the fully functioning person (1961), Allport’s conception 
of maturity (1961), and Wolin and Wolin’s resiliency theory guided this study (1993). 
PYD research has been centered on assets that young people require to be successful. 
Proponents of PYD focus on building these assets, making sure youth’s needs are met. 
Maslow’s hierarchy of needs (1943) identifies various levels of needs that people must 
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have satisfied to reach the levels of self-actualizing and self-transcending (Koltko-Rivera, 
2006). When people meet this level of Maslow’s needs hierarchy, they are at peace and 
have a sense of satisfaction of what they are capable of accomplishing. Moreover, 
research by Rogers (1961), Allport (1961) and Ryff (1989) provided an extension of 
needs theory and further discussion of positive development.  
Purpose of the Study 
In this study, I explored the relationships among services rendered at a DJJ 
facility and the incarcerated girl’s resiliency attitudes and the skills set or behaviors 
attributed to a person who is resilient.  The residential facility used in this study focused 
on services and classroom instruction grounded in PYD philosophies. Using archival data 
from a pre- and posttest given to the residents, this study was conducted to determine a 
relationship among the residents’ rating for resiliency attitudes and resiliency skills and 
the time they spent in the program. This study also examined whether race or ethnicity 
and the residents’ initial score on the survey were predictors of a positive change on the 
survey. 
Research Questions and Hypotheses 
1. Does the amount of time spent in the PYD program predict a change or higher 
score on the RASP? 
H1. Residents who are in the program longer than 30 days have 
significantly increased RASP scores. 
H0
1. There is no significant increase/change in resident’s scores on the 
RASP based on their length of time in the program. 
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2.  Does the resident’s initial RASP score predict whether there will be a 
significant positive change in the post RASP score?  
H2. Residents who have low RASP scores on the pretest will show an 
increase on their post-RASP. 
H0
2. There is no significant difference in the amount of change a 
resident shows on their pre- and posttest RASP given a low or high 
pretest score. 
3. What role does youth’s race have on predicting higher levels of resiliency 
attitudes and skills?  
H3. There is a significant difference between the residents’ self-reported 
resiliency attitudes and skills based on their race or ethnicity. 
H0
3. There is no significant difference between the race or ethnicity of 
residents and their self-reported resiliency attitudes and skills.  
Nature of the Study 
This quantitative study used archival data to determine if the South Carolina DJJ 
program predicted higher levels of resiliency attitudes and skills. The dependent variable 
was residents’ gain/change score between the pretest and posttest RASP. Each domain 
was analyzed individually and the overall score was analyzed. The independent variables 
were length of time in the program and race or ethnicity. Using multiple regression 
determined if length of time in the program and race or ethnicity predicted a change in 
resiliency attitudes and skills. Also, separate logistic regression analyses were conducted 
to determine if a resident’s initial pretest score was a predictor of an increase in the 
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overall RASP. Then a comparison was made between the prediction equation for Black, 
Latino, White, and other/Biracial residents to see if length of time in the program differed 
in predicting a gain/change in RASP for on race or ethnicity over another.  
 Upon orientation into the program, the youth took a pre-test to assess their 
resiliency attitudes and skills. On the day youth are released, they take the assessment 
again to determine if there has been a change in their resiliency attitudes and skills. While 
the residents’ resiliency attitudes and skills could have been affected by services prior to 
entering the program, gathering pre- and posttest data is a way to assess any changes as a 
result of entering into the program. Youth are residents of the program for a minimum of 
30 days and a maximum of 90 days. The length of stay is determined by a judicial court. 
Youth also have an opportunity to leave the program 15 days early if they earn good 
behavior time. Typically, youth must stay a minimum of 15 days regardless of good 
behavior. However, if they exhibit more violent behaviors, youth are removed from the 
program early and sent to a higher security facility. I compared archival data of youth 
who were 30 day residents, 75 day residents and 90 day residents as well as Black, 
White, and Latino residents and those who identify as other/Biracial. 
Operational Definitions 
At-risk youth: Youth can be labeled at-risk for many reasons. Research indicates 
that the term is used to identify youth who may be at-risk for involvement in the juvenile 
delinquency system (Nelson et al., 2010), at-risk of academic failure, and at-risk for 
engaging in unhealthy, unproductive behaviors (Gambone, Klem, & Connell, 2002). In 
any case, youth are deemed “at-risk” due to demographic or historic factors such as low 
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socioeconomic status, foster care placement, or other characteristics of background and 
experience that do not match those of their dominant culture peers. As indicated in a 2008 
report issued by the U.S. Government Accountability Office, at-risk or disconnected 
youth are also more likely than other students to remain low-income, lose jobs during 
economic downturns, engage in criminal activities and become teenage parents. 
Development: According to Larson (2000), in a psychological context, 
development is a process in which one grows and competence increases.  
Positive youth development: This is a concept that does not have one universally 
accepted definition. However, research indicates that PYD is centered on 
youth’s abilities to acquire a set of assets or skills that would move them toward 
becoming thriving individuals (Benson & Scales, 2009). Research also shows that PYD is 
the ability to display cognitive and behavioral competence, confidence, strong character, 
caring, and positive social connections (King et al., 2005). Ultimately, PYD places an 
emphasis on the strengths, resources and potential of young people (Durlak et al., 2007). 
In addition, Pittman and Fleming (1991) assert that “PYD should be seen as an ongoing 
process in which all youth are engaged and invested” (p. ii). 
Resiliency: This is the youth’s ability to adapt to change and challenging/stressful 
situations in healthy and flexible ways (Catalano et al., 2002).  
School-to-prison pipeline: This is a metaphor for the national trend of 
criminalizing children rather than educating them. According to Nelson et al. (2010) 
criminalizing is the act of pushing children toward incarceration for minor offenses which 
then starts a pattern of illegal behavior. It is said that the school-to-prison pipeline exists 
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because of the reactive and exclusionary nature of school discipline practices and the 
pressure to improve academic test scores. Schools tend to marginalize at-risk students 
who make it difficult to focus on students who do not cause problems (Nelson et al., 
2010).  
Assumptions 
For the purpose of this research, I assumed that all participants responded to the 
survey prompts honestly. It is also assumed that the participants fully understood each 
item of the survey. Furthermore, I assumed that the staff person administered the survey 
with integrity. In other words, the staff person did not intervene in a way that would lead 
the participants to respond in a way that was based more on the staff person’s thoughts as 
opposed to her own thoughts. 
Limitations and Delimitations  
One limitation of this study was the diversity of its population. The sample was 
drawn from youth living in a state in the southeastern part of the United States. While the 
DJJ facility houses students from many different ethnic and cultural backgrounds, this 
study was limited to those who were sent to the facility to participate in the youth 
development residential program. The DJJ facility tends to receive primarily youth who 
identify as Black, White, and Hispanic.  
Another limitation of the study is that there is no comparison group. Thus, true 
cause and effect cannot be studied. This study was only able to analyze the changes over 
time in the same group. Furthermore, this study used archival data from one DJJ facility 
in a small rural city in the state of South Carolina. I focused only on archival data from 
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youth who were residents in the youth development DJJ program at this facility within 
the last 5 years.  
Significance of the Study 
A growing number of researchers have begun to address youth’s developmental 
needs by using PYD frameworks (Pittman & Fleming, 1991). However, because of the 
punitive nature of most juvenile justice programs (Nelson et al., 2010), many of them 
have not focused on using the PYD framework as a means of rehabilitation. This research 
sought to study adjudicated youth and the PYD services they receive while serving a 
court-ordered sentence at a DJJ facility. The DJJ facility used in this study emphasizes a 
youth development approach that targets the strengths and potential of youth as opposed 
to their negative behaviors (Caldwell, 2000). It is expected that this research will improve 
DJJ programs by providing insight into preventative measures for at-risk youth and 
deepening service practice for youth who do find themselves in the juvenile justice 
system. 
Summary 
Youth who do not receive the right developmental support in their early years are 
more at risk for low success in school and are more likely to engage in delinquent 
behaviors. When youth are connected with out-of-school programming, strong adult 
allies, and structure at home, they are more likely to flourish as adults. Prior studies have 
linked PYD to educational achievement and college readiness. Other studies have also 
researched youth in after school programs, specialized school services (Guilamo-Ramos, 
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Litardo, & Jaccard, 2005; Lerner et al., 2005; National Research Council and Institute of 
Medicine, 2002).  
The present study was designed to study the relationship among youth’s resiliency 
attitudes and skills and their time spent in a juvenile detention center. While the goal of 
PYD is to reach young people prior to negative behaviors such as truancy, drug use, and 
other illegal activities, there is also a need for PYD services when youth succumb to 
delinquent behaviors. With this study I sought to determine whether resiliency attitudes 
and skills changed with statistically significance in response to a sentence at the youth 
development detention center. This study could also assist program coordinators, policy 
leaders, and other youth workers connected to the DJJ who seek to determine whether 
their services improve behaviors in juvenile offenders.  
Researchers have identified PYD frameworks that have been shown to help 
diminish risky behaviors and violent acts in youth. A more detailed discussion of three 
prominent frameworks will be presented in Chapter 2. Also provided in Chapter 2 is a 
more in-depth discussion of theoretical frameworks that provide further explanation for 
the validity of the identified PYD frameworks. The research design and approach to this 
study is provided in Chapter 3. Also, the results are presented in Chapter 4 along with a 
discussion of the findings in Chapter 5.   
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Chapter 2: Literature Review 
Introduction 
This chapter focuses on prominent PYD frameworks and the challenges 
adjudicated youth face in academics, social interactions, and soft skills. This chapter also 
elaborates on the history of the United States Department of Juvenile Justice (DJJ), 
specifically, the South Carolina DJJ system.  
This review was based on peer-reviewed journals. The following three electronic 
databases were used: PsycINFO, PsycARTICLES, and Academic Search Complete. The 
following set of keywords was used: positive youth development, juvenile, justice, at-risk, 
youth. A set of websites also proved valuable: Search Institute, The Forum for Youth 
Investment, National Research Council, and America’s Promise Alliance.  
There is a large amount of research in the area of academics and the current United States 
dropout crisis. Typically, these are the issues addressed as it relates to the challenges at-
risk youth face. This literature review will present several studies that analyze this 
phenomenon and how issues with school completion relate to youth development issues. 
Through the review of this literature it is also clear how youth’s resiliency is related to 
academic success and overall development. To that end, the theoretical framework for 
this study is based on resiliency theory and Maslow’s Hierarchy of Needs. However, to 
better understand adolescent development (a foundation for understanding PYD) I also 
present findings on the science of adolescent development written by Hall, Freud, 
Erickson, and Piaget. This review will elaborate on each theoretical framework written by 
Hall, Freud, Erickson, and Piaget and the overall connection to the concept of PYD. 
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To better understand the foundation of PYD perspectives, it is appropriate to step 
back and take a deeper look at the scientific study of adolescent development, theoretical 
frameworks that have guided the concept of PYD and major developmental issues with 
America’s youth that prompt PYD efforts to be employed by youth workers.  
Adolescent Development 
Adolescence is the stage of life that spans between ages 10 and 20 (Lerner & 
Steinberg, 2004). Research describes this phase with the start of changes related to 
puberty and ending when most of a young person’s biological, cognitive, psychological 
and social characteristics have grown from what is considered childlike to that which is 
more adult-like (Lerner, 2005). While a person is in the midst of these changes, he or she 
is considered an adolescent. Research shows (Baumrind, 1987; Fischhoff, 1992; Shedler 
& Block, 1990) that during adolescence risky behavior increases.  
Early scientific studies of adolescent development conducted by Hall in 1904 
showed that adolescence is marked by “storm and stress” (Arnett, 2006; Lerner, 2005). 
Hall, considered the founder of the scientific study of adolescent development (Arnett, 
2006) believed that human evolution involved changes that move people from an 
animalistic, beastlike nature to being more civilized (Lerner, 2005). Hall argued that 
adolescence is indeed a time when young people endure some level of emotional and 
behavioral distress before establishing a stable state of adulthood (Arnett, 2006).  
In a two-volume book, Hall (1904) discussed his observations of adolescent 
phenomena. Of particular relationship to the concept of PYD are adolescent mood, 
excitement seeking and risk behaviors, crime, delinquency and relational aggression. If 
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indeed the adolescent youth experiences a deep level of unrest, poor adjustments or 
responses to each of these areas could result in poor overall development and thus lead a 
young person down a destructive path and negative behaviors in adulthood (Hall, 1904).  
According to Hall (1904), adolescence is a time when people are more likely to 
experience depressed moods. Hall (1904) indicated that the depressed moods can begin 
around age eleven, and they increase steadily and rapidly until age fifteen. The moods 
then begin to decrease until about age twenty-three. Hall’s (1904) research found that 
causes of adolescent depressed moods were marked by “Suspicion of being disliked by 
friends, of having faults of person or character that cannot be overcome, the fancy of 
…hopeless love” (Vol. 2, p. 78). Arnett (2006) also noted that modern studies on 
adolescence indicate that friendships and romantic relationships contributed to the 
likelihood of depressed moods in adolescent youth. Research also shows that the desire to 
gravitate more toward friends could leave adolescent youth more prone to what modern 
psychology calls “relational aggression” (Arnett, 2006). Relational aggression is 
aggression that is expressed when an adolescent experiences rumors, being excluded 
from a group and gossiping (Arnett, 2006). 
Also evident during adolescence is a young person’s desire for excitement and 
new pleasurable sensations (Hall, 1904). This sensation seeking (Arnett, 2006) behavior 
is most noticed when youth in their teens to early twenties seek to fulfill their need for 
excitement without regard for morally and ethically correct behaviors (Hall, 1904). Often 
times this means youth will begin to incorporate sex, drugs, and alcohol into their lives to 
gain the most pleasurable experiences.  
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While modern psychology research has found some discrepancies in some of 
Hall’s research, most scholars who researched this area agreed that adolescence is a 
stressful period in life (Lerner, 2005). Moreover, after conducting a thorough search of 
the literature, Hall’s research was most widely referenced providing a springboard for 
further research in the area of adolescent development.  
Since Hall, other research has alluded to the unrest youth experience during 
adolescence. Freud (1969) described the period of adolescence as normative development 
disturbance. Erickson (1968) described adolescence as a time of crisis and conflict. He 
further noted that it was most important for adolescents to develop a sense of identity 
(Petersen, 1988). Piaget (1972) focused on cognitive development indicating that formal 
reasoning takes place between the ages of 12 and 15. Lerner (2006) asserted that the 
second phase of adolescent development research (beginning in the 1960s) consisted of 
“more molecular theories” (p. 6) about the development of a particular facet of either 
individual development or social development.  
As scientific research in the area of adolescent development began to grow, it was 
becoming more evident that adolescence was not a stage in life that was inevitably the 
same for all youth. Youth were being seen as vessels to be developed as opposed to 
problems to manage until adulthood (Roth et al., 1998). Adolescent research was pointing 
to evidence that youth have the potential to be affected by positive interventions as they 
grow (Lerner, 2002). It is this evidence in adolescent development that has led to the 
PYD concept. 
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The PYD Concept 
PYD is not just about a decrease in negative or risky behaviors. It is also about 
promoting behaviors that lead to positive outcomes in adulthood. Supporters of PYD 
philosophy may say that the goal is for adolescents to grow into “healthy, happy, and 
competent adolescents and grow to have productive and satisfying adulthoods” (Roth & 
Brooks-Gunn, 2003, p. 96). Variation in how to define the PYD concept and how to 
move youth along a positive path toward successful adulthood arises as a result of the 
discrepancy about what it means to be a healthy, happy, and competent adult.  
Some argue that economic self-sufficiency is the primary desired result (Roth & 
Brooks-Gunn, 2003). Others may argue that psychological well-being is the most 
important outcome (Roth & Brooks-Gunn, 2003). Ryff (1989) identified six essential 
features of adult psychological well-being: (a) self-acceptance; (b) positive relationships 
with others; (c) autonomy; 4) environmental mastery; 5) purpose in life; and 6) personal 
growth. These features of adult well-being were identified through the integration of 
multiple theories on psychological well-being. According to Ryff (1989), the problem 
with the individual theories was that they lacked empirical evidence. Moreover, Ryff 
(1989) argued that the theories were more so “hopeless pronouncements” in how people 
should function. Nevertheless, the theories on psychological well-being do provide some 
foundation for understanding psychological well-being and ultimately the development of 
various PYD frameworks.  
Maslow (1943) articulated his theory for motivation, which is seen as a model for 
psychological well-being. This theory is commonly known as the hierarchy of needs 
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theory. Maslow (1943) argued that there is a hierarchy or chain of needs that must be met 
before a person can move on to having the next need met. In theory, once each need is 
met, the person is said to be self-actualizing. This needs theory articulates people’s 
motivation comes from the drive to have each need met. 
Maslow first noted that there are basic needs that must be met. First in the order 
of needs are physiological needs. If a person is consumed with thoughts of hunger and 
thirst, it is likely that that person will only be motivated to seek food and drink (Maslow, 
1943). Maslow also indicated that while there are other physiological needs aside from 
food and drink, these are the two that a person would most seek before anything else. 
When a person’s physiological needs are met, according to Maslow (1943) he or 
she will at once be motivated to seek other needs. Next in the hierarchy are safety needs. 
This means that people seek peace and comfort in their daily lives. A person may seek 
safety in having a secure home, safety in secure and desired employment and perhaps 
safety through medical insurance and health protection.  
The next set of needs is love needs. Maslow (1943) indicated that people will 
become motivated to seek out love, affection, and belongingness if their basic 
physiological and safety needs are met. It is at this point that Maslow argued the most 
psychopathology and maladjustment happens. At this stage, people are motivated to give 
and receive love.  
Once this need is met, Maslow explained that people become concerned with 
prestige and reputation. People find it important to evaluate themselves on a level of self-
respect, achievement and confidence. Maslow (1943) called this esteem needs. Maslow 
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argued that the “satisfaction of the self-esteem need leads to feelings of self-confidence, 
worth, strength, capability and adequacy of being useful and necessary in the world” 
(Maslow, 1943, p. 382). He further asserts that not meeting these needs can produce 
feelings of inferiority, feelings of weakness and helplessness.  
The final stage in Maslow’s hierarchy of needs is the need for self-actualization. 
At this stage, people seek to fulfill their ultimate dream. People become motivated to be 
what they feel or what they were meant to be. For example, a mother, who may have 
been gratified in all other areas, may not feel complete until she feels she has become a 
good mother. Likewise, a musician must make music; a painter must create paintings, and 
so on.  
Rogers's (1961) view of the fully functioning person is an extension of Maslow’s 
hierarchy theory. Rogers agreed with Maslow’s concept of the self-actualizing person. 
For Rogers, when people are able to achieve their goals, desires, and dreams they became 
self-actualizing or fully functioning. Rogers (1961) believed that in order for a person to 
grow into a fully functioning person, one’s environment or rather relationships need to 
provide openness, acceptance, understanding, sensitivity, and empathy.  
Rogers (1961) identified four characteristics of the fully functioning person. First 
a person has openness to experience. According to Rogers, this is the opposite of 
defensiveness. When people are open to experience they tend to become more openly 
aware of their own feelings and attitudes. They become more aware of the outside world. 
People who are more open to experience tend not to make overgeneralizations of people 
and experiences. For example, one could have a bad experience at a restaurant. A person 
24 
 
 
who is open to experience will refrain from assuming all experiences thereafter will be 
the same. The open person may give the restaurant another chance.  
The second characteristic of the fully functioning person according to Rogers 
(1961) was existential living. Existential living means that people have the ability to trust 
their own decisions in varying situations. People who subscribe to existential living live 
in the moment and avoid prejudging and preconceptions. Rogers (1961) noted that a 
tendency toward existential living appears most in people who are involved in “the 
process of the good life” (p. 189).  
The third characteristic is the ability trust in one’s own organism or in other 
words, the ability to trust in one’s own feelings (Rogers, 1961). This type of person tends 
to move forward in life without regret, feeling free to trust his or her own feelings and 
impulses. Furthermore, while people who possess this characteristic may make mistakes, 
they have already accepted openness to experience and thus have the ability to move on 
or quickly make corrections to mistakes (Rogers, 1961). Rogers (1961) described this 
characteristic as the ability to rely less on the opinions and judgments of others. As 
opposed to looking for external approval and disapproval, these type of people will feel 
that it is up to them to evaluate their own lives (Rogers, 1961).  
The fourth characteristic of a fully functioning person asserted that a person 
recognizes that being is a process. The person recognizes that life is ever-changing and 
that problems may never be solved. Living in life is the acceptance of change through 
varying experiences and processes. The person accepts that being a fully functioning 
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person is a process in which a person can live fully with his or her feelings and reactions. 
The fully functioning person tends to live a somewhat fearless life (Rogers, 1961). 
Through an analytical psychology perspective, Jung's (1933; Von Frenz, 1968) 
process of individuation indicated that a person reaches psychological well-being through 
a pattern of dreams. Through studying dreams, Jung found that dreams have varying 
degrees of relevancy to a person’s life. If a people are able to follow their dreams and 
make connections, they will perceive slow changes within themselves. Von Frenz (1968) 
articulated that Jung suggested people receive appropriate interpretation of their dreams 
to accelerate change. Jung suggested that a more mature personality will eventually 
emerge.  
Allport (1961) identified six criteria for the basis of maturity. First is an extension 
of the sense of self. Allport (1961) indicated that mature people care about others as 
much as they care about themselves. Immature people tend to be self-absorbed and ego-
centric. Second is the ability to show warm relating of self to others. Mature people 
possess the ability to accept people for who they are. They can be intimately involved 
with others void of jealous or controlling behaviors. The third criterion is identified as 
emotional security. Mature people have self-control. Mature people do not over indulge. 
On the other hand, immature people lack self-control, and they over-react to 
disappointments. The fourth criterion is realistic perception of skills. Mature people are 
able to recognize their own strengths and limitations. However, immature people may 
show grandiose thinking and not have a realistic view of their talents. The fifth criterion 
indicates a person should have insight and humor. Mature people recognize their 
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shortcomings and accept themselves for who they are. Mature people also admit their 
mistakes and can laugh at themselves. And finally the sixth criterion indicates a person 
should have a unifying philosophy of life. Allport (1961) found this to be the key to 
possessing maturity. It is important to have something to live for beyond oneself. Mature 
people have a clear sense of what life is all about, and they focus on living life with 
purpose. 
Each of these theories on psychological well-being has contributed to various 
perspectives on the PYD concept. While the theories focused on the ultimate goals for 
adult psychological well-being, PYD concepts echo characteristics of the theories of 
psychological well-being. An assumption made by PYD proponents (Roth & Brooks-
Gunn, 2003) is that in order for a young person to grow into a self-actualizing (Maslow, 
1943), fully functioning (Rogers, 1961), or mature (Allport, 1961) individual, there needs 
to be intentional efforts that will ensure her or she is on an appropriate developmental 
path that will lead to some sort of psychological well-being. PYD supporters believe that 
the foundation for healthy adult behaviors begins during childhood and adolescence 
(Roth & Brooks-Gunn, 2003).  
Given that multiple theories on adult psychological well-being, also multiple 
perspectives on the PYD concept. Larson (2000) asserted that the core quality of PYD is 
initiative. Larson (2000) argued that initiative consists of the ability to have intrinsic 
motivation to work toward challenging goals. He further asserts that “initiative is a core 
requirement for other components of positive development, such as creativity, leadership, 
altruism, and civic engagement” (Larson, 2000, p. 170). 
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Benson et al. (2006) asserted that PYD first takes into consideration the context in 
which young people live. This includes one’s community such as peers, family, schools, 
neighborhoods, congregations, workplaces and programs. PYD philosophy, according to 
Benson et al (2006), then acknowledged the child’s developmental strengths. This then 
leads to developmental success seen in a reduction of high risk behaviors and the 
promotion of health and well-being and thriving behaviors (Benson et al., 2006). 
Thriving behaviors are often thought of as opposite risk behaviors. For example, 
adolescents are thought to be thriving if they are not truant from school, but have good 
attendance and excelling grades. Thriving means they are not engaging in risky sexual 
and drug related behaviors, but they are participating in extracurricular activities that 
promote academic and social growth and they are working to maintain physical health 
through diet and exercise. To ensure young people have access to programs and services 
that provide a platform for launching thriving behaviors many organizations devote a 
great deal of time to research and developing resources, programs and services that can 
be adapted by youth workers to infuse a PYD perspective into their programs.  
Prominent PYD Frameworks 
Using the Community Action Framework, Gambone, Klem and Connell (2002) 
found that developmental outcomes in youth to early adulthood can be predicted by 
looking at the supports and opportunities available to them. Their framework emphasizes 
the importance of youth being involved in and challenged with various experiences that 
stimulate growth and exploration. Threshold indicators for risk behavior and growth in 
three critical areas of PYD include:  productivity, connection, and navigating the social 
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environment. To that end, this research demonstrates that a young adult who feels safe 
and supported, and has at least one adult mentor in his or her life, a parental support 
mechanism in place, and a wide range of academic and extracurricular experiences, 
usually has better outcomes later in life. The long-term outcomes highlighted by 
Gambone et al. (2002) include: economic self-sufficiency, healthy family and social 
relationships, community involvement, supportive relationships, meaningful 
involvement, challenging and interesting activities, and safety.  
PYD is increasingly gaining credibility among scholars and practitioners. Benson 
et al. (2006) identify four organizations that have conducted extensive research on PYD. 
These organizations, comprised of various professionals who have worked with youth, 
have identified frameworks that illustrate the contexts in which PYD takes place, the 
characteristics of the individual, and the developmental success that is a result of the 
overall PYD approach.  
The Search Institute 
The Search Institute is best known for its work on the 40 developmental assets 
(Benson et al., 2006). The 40 developmental assets are a list of positive factors in youth’s 
families, communities, schools, and other environmental settings that have been found to 
be important in promoting healthy development in young people (Scales & 
Roehlkepartain, 2003). The developmental assets are separated into two larger categories: 
internal and external assets. They are then further separated into smaller categories that 
include: support, empowerment, boundaries and expectations, constructive use of time, 
commitment to learning, positive values, social competencies, and positive identity. The 
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Search Institute indicates that longitudinal research shows that youth who report higher 
levels of developmental assets are less likely to engage in risky behaviors such as the use 
of drug and alcohol and premature sex. The research also indicates higher levels of 
developmental assets lead to outcomes such as school success and participation in 
philanthropic opportunities (Scales et al., 2000). Supporters of the developmental assets 
view them as the building blocks of success (Benson & Scales, 2009).  
The external assets consist of four categories. The first sub-category is support. 
This category deals with meeting needs of love and affection (Maslow, 1943). The assets 
are:  
 family support,  
 positive family communication,  
 other adult relationships,  
 caring neighborhood, 
 caring school climate, and  
 parent involvement in schooling (Scales & Roehlkepartain, 2003).  
Essentially, this category of assets acknowledges that youth need supportive parents, 
teachers, friends, and other adult allies that can be a source of encouragement and 
counsel. The second sub-category of external assets is empowerment. The four assets in 
this category are:  
 community values youth,  
 youth as resources,  
 service to others, and  
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 safety.  
These assets indicate a young person feels the confidence to act in leadership roles within 
the community. Youth recognize that adults value the role of youth, and the young people 
feel safe within their homes, schools, and communities. This level of assets typically does 
not occur without first having supportive assets (Scales & Roehlkepartain, 2003). The 
hierarchy that occurs with the assets is reminiscent of Maslow’s hierarchy of needs. 
The third subcategory of external assets is boundaries and expectations. The six 
assets in this category relate to the function of supportive and empowering environments. 
These assets include:  
 family boundaries, 
 school boundaries, 
 neighborhood boundaries, 
 adult role models, 
 positive peer influences, and 
 high expectations. 
Youth who have these assets live in homes that have clear rules and consequences and 
parents who monitor their whereabouts. The youth understand school expectations and 
consequences. Furthermore, youth have adults and peers who display positive 
characteristics such as responsibility. Youth who have these assets have expectations that 
parents and teachers will encourage them to do well and work toward success (Scales & 
Roehlkepartain, 2003).  
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The final category of external assets is constructive use of time. The assets in this 
category include:  
 creative activities 
 youth programs 
 religious community, and 
 time at home. 
This set of assets indicates that youth utilize their time wisely. Youth who have more of 
these assets are less likely to engage in negative behaviors (Benson & Scales, 2009). 
When youth have these assets it means they are participating in clubs, sports, and other 
organizations and programs at school.  
The external assets must be in place to prevent unhealthy conditions that could 
lead to youth doing poorly in school, the development of a sense of meaninglessness, 
engagement in high-risk behaviors, and the tendency to isolate themselves from others 
(Bruyere, 2010). Research conducted by Dworkin, Larson, and Hansen (2003) found that 
participation in extracurricular or community-based activities may lead to  
identity exploration; development of initiative and goal-directed behavior; growth 
in emotional competencies; formation of new and varied peer network 
connections; development of social skills; and acquisition of social capital 
through developing relationships with nonfamily adults (pp. 18-19). 
In other words, youth who are exposed to these assets begin to form a better self-identity 
and they develop stronger social and emotional wellbeing.  
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The internal assets focus on the personal qualities that youth have. The first sub-
category is commitment to learning. The assets are:  
 achievement motivation 
 school engagement  
 homework 
 bonding to school, and 
 reading for pleasure. 
Young people who have more of these assets value education and understand the benefits 
education can have on their lives (Scales & Roehlkepartain, 2003). The next set of 
internal assets is called positive values. The assets included in this category are:  
 caring 
 equality and social justice 
 integrity 
 honesty 
 responsibility, and 
 restraint. 
This set of assets speaks to a young person’s ability to stand up against peer pressure and 
stand up for what he or she believes in. Having a strong foundation of positive values can 
lead to having more of the assets in the social competencies and positive identity 
categories. The assets in this category are: 
 planning and decision making 
 interpersonal competence 
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 cultural competence 
 resistance skills 
 peaceful conflict resolution 
 personal power  
 self-esteem 
 sense of purpose, and 
 positive view of personal future (Scales & Roehlkepartain, 2003). 
Longitudinal research involving the 40 developmental assets shows positive correlations 
between higher GPA’s and higher levels of assets. One study of sixth through twelfth 
grade students showed that those who had 31-40 assets had on average a 3.2 GPA. 
Students with 0-10 assets had an average GPA of 2.1(Scales & Roehlkepartain, 2003) 
The National Research Council 
 According to the National Research Council (2002), four developmental domains 
that PYD settings should focus on in order to increase the healthy development of youth 
and successful transition into adulthood. The four domains are: (a) physical development, 
(b) intellectual development, (c) psychological and emotional development, and (d) social 
development. After taking a closer look at the developmental domains, it is clear to see 
that there is a similar conceptual thought process among the National Research Council 
and the Search Institute. Furthermore, the hierarchal structure of the domains further 
relate to needs theory presented by Maslow (1943) and further researched by Rogers 
(1961). 
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First, the National Research Council indicates physical development as an 
important domain. Young people need to have good health habits and good health risk 
management skills (2002). Second, intellectual development means that a young person 
is acquiring knowledge of essential life and vocational skills. The young person exhibits 
school success, and displays higher levels of critical thinking and reasoning skills. The 
young person is also aware of a world or culture outside his or her home or smaller 
community and as a result he or she has the ability to navigate multiple cultural contexts. 
Third, psychological and emotional development relates to a young person’s mental 
health and having positive self-regard. This area of development means that a person has 
good emotional self-regulation skills and he or she has developed an ability to cope 
during stressful situations. To that end, it is also likely then that the young person has 
developed good conflict resolution skills and displays a confidence in his or her own 
personal efficacy. This developmental domain is also identified by a mastery of 
motivation and motivation for positive achievement; a sense of personal autonomy; 
positive personal and social identity; strong moral character; and a commitment to using 
time wisely. The fourth developmental domain describes characteristics of social 
development. A young person who has acquired this asset will show connectedness to 
peers, parents and other adults. The young person will have a desire to be involved in 
civic engagement, and he or she will work toward positive social relationships in multiple 
social contexts (National Research Council, 2002).  
 The National Research Council (2002) found that while youth have been known 
to be successful when they have varying combinations of the assets, youth who have 
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assets in each domain are able to better manage life. Furthermore, the only way a young 
person will be able to acquire assets is through the continued exposure to “positive 
experiences, settings, and people, as well as opportunities to gain and refine life skills” 
(National Research Council, 2002, p. 7). The National Research Council further asserts 
that community programs that seek to aid in PYD should base their services on personal 
and social assets that promote youth’s current adolescent well-being and their transition 
into adulthood (2002). A well-structured PYD program will include the following:  
 physical and psychological safety 
 appropriate structure 
 supportive relationships 
 opportunities to belong 
 positive social norms 
 support for efficacy and mattering 
 opportunities for skill building; and 
 integration of family, school, and community efforts (National Research 
Council, 2002, p. 9-10). 
America’s Promise Alliance for Youth 
The America’s Promise Alliance for Youth (The Alliance) originated in 1997 and 
now encompasses “more than 400 partner organizations representing the business 
community, nonprofits, communities and policymakers” (America’s Promise Alliance, 
2013, p. 1). The partner organizations have a focus on supporting the well-being of 
America’s youth. As such, The Alliance has identified five promises that are thought to 
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be the fundamental resources youth need in order to succeed. All of the work supported 
by the Alliance is built around ensuring youth experience more of the promises. 
Caring adults. This promise is not just about youth having supportive parents. 
According to the Alliance (America’s Promise Alliance, 2013) youth need and deserve 
support from different adults in their communities. This may include parents, mentors, 
teachers, coaches, etc. 
Safe places. Whether they are in their homes, at school, or other places in the 
community, children need to be physically and emotionally safe. Moreover, it is 
important that the safe places provide a constructive use of time for youth (America’s 
Promise Alliance, 2013). 
A healthy start. Youth need to have access to good healthcare. Youth should not 
only visit healthcare professionals regularly, they should also have opportunities to learn 
about healthful habits so that they have what it takes to work toward having healthy 
bodies and healthy minds (America’s Promise Alliance, 2013). 
Effective education. Intellectual development, achievement motivation, and 
having marketable skills are important to equipping youth to be successful for work and 
lifelong learning. These skills are likely gained through high quality learning 
environments, regular guidance and mentoring and high expectations for achievement 
(America’s Promise Alliance, 2013). 
Opportunities to help others. When youth are given opportunities to volunteer 
and help others they develop a sense of leadership and responsibility. It is likely that 
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youth will grow from being dedicated to helping in their smaller communities to having a 
desire to work within the larger world (America’s Promise Alliance, 2013). 
Forum for Youth Investment 
Thus far, the PYD frameworks discussed have been mostly centered on youth, 
their experiences and the nature of the environments surrounding them. In the Forum for 
Youth Investment (The Forum), while the ultimate focus is on ensuring all youth are 
ready by the age of 21 for college, work and life, a large focus is put on helping adults 
obtain the resources they need to effectively support young people. The Forum works 
with state and city leaders to change business practices that effect young people. Often 
times tangible change is established through the strengthening of state and local 
partnerships that focus on youth, the expansion and improvement of learning 
opportunities for youth and the alignment and advancement of policies and resources to 
ensure the best interests of youth are being met (The Forum for Youth Investment, 2013). 
As a result, The Forum invests in research on youth development, youth services 
and community change projects. The Forum regularly publishes briefs and reports from 
policy makers, out-of-school time practitioners, and other partners in the community. The 
purpose of these publications is to continue and increase discourse about effective youth 
development services. Often times the various newsletters and reports offer concrete 
advice to practitioners so that they can change and improve youth services. The Forum 
also seeks to offer hands-on services to youth development practitioners and stakeholders 
(The Forum for Youth Investment, 2013). 
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The Ready by 21 initiative was developed by the Forum to provide a set of 
innovative strategies to partners that can be delivered in local communities to make 
measurable differences in youths’ lives. Specifically, Ready by 21 offers a set of 
standards and solutions designed to assist state and local leaders in creating stronger 
partnerships that work toward building better services and opportunities for youth (The 
Forum for Youth Investment, 2013). 
 Spark Action, a division of The Forum, is a website that covers a wide variety of 
child and youth issues. This website is a knowledgebase for youth centered news, stories 
and interactive advocacy tools. This website also gives organizations, leaders, and young 
people a chance to share their knowledge and ideas. The ultimate goal is to raise 
awareness on youth centered issues and spark ideas that will lead to change (The Forum 
for Youth Investment, 2013).  
 Another major focus for The Forum is to improve youth program quality and 
learning experiences. The David P. Weikart Center for Youth Program Quality (CYPQ) 
is a division of the Forum that focuses on youth programs’ service quality. CYPQ 
provides practitioner training, program assessment tools, and practical strategies on ways 
to improve youth program quality (The Forum for Youth Investment, 2013).  
While the conceptual frameworks on PYD vary, PYD approaches have an appeal 
to practitioners working with youth because research shows benefits in using strength-
based program models with adolescents (Benson et al., 2006). Moreover, the intersection 
of the PYD frameworks suggests youth face many challenges that could lead to 
39 
 
 
adulthoods filled with many more challenges and struggles if they do not receive proper 
guidance and support.  
Juvenile Delinquency 
PYD perspective suggests that when young people do not acquire enough 
developmental assets (Benson et al., 2006) or if community programs are not structured 
properly (National Research Council, 2002), then young people are more likely to engage 
in risky behaviors. Also, in many cases, young people have the misfortune of living in 
extreme poverty, or they are homeless. In 2008, there were an estimated 13 million 
children living in poverty (Faas & Cauthen, 2008), and 1.3 of them were homeless 
(National Law Center on Homelessness and Poverty, 2007). Although other life 
situations can cause increased susceptibility to risk accumulation, poverty and 
homelessness without an extended community support system will most likely increase 
the likelihood that a young person will succumb to violent behaviors, early sexual activity 
and school failure (Bruyere, 2010).  
To that end, there is a need for a structured system to deal with youth behavior 
problems. The United States Juvenile Justice system began in 1899 in Cook County, 
Illinois with the first juvenile court (Nelson et al., 2010). The separate court was 
developed because social and public discourse indicated a desire to better rehabilitate 
youth. However, increased youth violence in the mid-1990s resulted in a public attitude 
that youth should endure more severe punishment for their actions (Grisso, 2007). 
Statistical research on youth violence during this time indicated that youth would be more 
capable of cold-blooded murder and that the only way to curb this trend would be to 
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enforce stricter laws for juvenile offenders (Grisso, 2007). As a result, the number of 
youths transferred from juvenile court to criminal court doubled between 1987 and 1994 
(Grisso, 2007). 
The 1994 Federal Gun-Free Schools Act also encouraged the creation of a zero 
tolerance policy for weapons of any kind in schools. This then seemed to lead to a zero 
tolerance for most types of contraband, which often turned into the criminalization of 
student misbehavior (Nelson et al., 2010). As a result, many youths entered into the 
juvenile justice system through the violation of school disciplinary policies that mandated 
suspension, expulsion, and referral to the police (Nelson et al., 2010). And while the 
reasons youth enter into the DJJ system have not changed much, the ways in which DJJ 
facilities serve young people has undergone change.  
Early DJJ facilities tended to utilize more boot camp like tactics (Grisso, 2007). 
However, in 1999 the U.S. Surgeon General indicated there was a mental health crisis 
with youth who entered the juvenile delinquency system (Nelson et al., 2010). It seemed 
that many of the DJJ facilities agreed that they had become make-shift psychiatric 
hospitals (Grisso, 2007). Many of the facilities were charged with the redirection of youth 
who had a wide variety of needs such as educational disabilities; diagnosed mental 
disorders; substance abuse, and physical and sexual abuse (Nelson et al., 2010). The 
problem was that many of the facilities did not have the staff, funding or programmatic 
structure to address the needs of the youth (Nelson et al., 2010). So despite the 
recognition that there needed to be widespread change within DJJ facilities, the resources 
to make substantial changes were few and far between for many facilities. What’s more, 
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the DJJ system as a whole lacks uniformity in philosophy, policy, and regulations on how 
youth are to be processed and treated (Nelson et al., 2010).  
Nelson et al. (2010) provided an analysis of some DJJ facilities and programs that 
seek to offer more positive, treatment-based approaches to the rehabilitation of youth. 
These facilities and programs have focused on training staff so that they can implement 
evidence-based practices that focus on positive behavioral interventions and supports. To 
reduce what is known as the “school-to-prison pipeline” (Nelson et al., 2010) the focus 
has turned to prevention services for youth. The Appleseed Initiatives is a nonprofit 
network of 16 public interest justice centers that focus on providing underprivileged 
children with access to justice, education, and opportunities. Appleseed Initiatives are 
responsible for positive impact on services youth receive before and while incarcerated 
(Nelson et al., 2010). In multiple states, the initiatives have worked to change school 
discipline practices and standards regarding suspension and expulsion. The overall goal is 
to ensure youth are being treated fairly and all steps were taken to prevent youth from 
dropping out of school.  
The state of Missouri has developed a model for adjudicated youth who are 
incarcerated in residential facilities. These environments include intensive counseling and 
support and that are non-punitive. Despite not having a large amount of empirical 
evidence to support such a model, many states have adopted similar approaches with 
small residential facilities. According to the Center on Education, Disability and Juvenile 
Justice (2010) these types of systems have lower rates of recidivism and fewer incidents 
of abuse and neglect. Youth in the Missouri system’s facilities are typically placed in 
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dormitory settings in groups of no more than 12. The residents have an individual 
treatment and education plans in which they regularly participate in reviews of their 
treatment.  
To further address challenges with adjudicated youth, some states have also 
focused on transition projects for youth once released. The Arizona Detention Transition 
Project (ADTP) works to assist youth with disabilities to improve in school, work, and 
their communities after release. Youth receive individualized plans, a transition portfolio, 
and a seamless transfer of educational records across sending and receiving agencies. 
Arizona has also increased communication among servicing agencies; and they have 
established a youth tracking system to monitor the engagement and recidivism of all 
youth with disabilities on release (Nelson et al., 2010). Research shows that ADTP has 
been able to increase education and treatment for youth and decrease recidivism for youth 
with disabilities (Griller et al., 2007). 
The overall goal of the current trend in juvenile justice programs and services is to 
recognize the mental health needs of youth (Grisso, 2007), but seek an appropriate 
combination of prevention interventions to prevent entry into the DJJ system (Nelson et 
al., 2010). In the event young people do end up incarcerated, DJJ facilities need to focus 
on appropriate treatment plans that will reduce the likelihood of recidivism (Clark & 
Unruh, 2010). Current stakeholders in DJJ reform seem to echo concepts found in a PYD 
perspective. According to Nellis and Hooks- Wayman (2009) to reduce levels of youth 
delinquency, we “must establish a national policy agenda which supports reentry services 
that connect youth with meaningful opportunities for self-sufficiency and community 
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integration” (p. 6). Organizations such as the Search Institute, the Forum for Youth 
Investment, America’s Promise Alliance and the National Research Council have been 
working to establish a standardized understanding of PYD. To that end, it is possible that 
continued research can lead to widely acceptable services that have a proven record of 
successful prevention and reentry.  
Resiliency Attitudes and Skills 
Resiliency has been operationally defined as “the process of overcoming the 
negative effects of risk exposure, coping successfully with traumatic experiences and 
avoiding the negative trajectories associated with risk” (Fergus & Zimmerman, 2005, p. 
399). According to Garmezy (1991), resilience research is important because the concept 
of resiliency is deeply rooted in American tradition to overcome societal challenges. 
Researchers have identified characteristics of resilient people who have been subjected to 
adversities such as: low socioeconomic status, exposure to drug use, domestic violence, 
sexual abuse, and foster care placement (Anderson, 1997; Garmezy, 1991; Leve, Fisher 
& Chamberlain, 2009; Pierce & Shields, 1998). Common characteristics of resilience are 
categorized as individual factors, familial factors, and support factors (Garmezy, 1991). 
Individual factors relate to an individual’s cognitive skills, responsiveness to others, and 
an ability to reflect on new experiences (Garmezy, 1991). Positive familial factors are 
also important to resiliency. Despite a family’s economic status, resilient people often 
have at least one person in the family who is caring, warm, and supportive (Garmezy, 
1991). Furthermore, where there is a lack of family support, resilient people may also 
have external support factors that contribute to success. Often times these external 
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supports are found in schools, churches, and other community based organizations 
(Garmezy, 1991). 
The discussion on PYD shows that the primary goal is to prevent adverse 
situations for youth and put them on a path toward healthy development and success. 
However, there are situations in which youth are unable to avoid risky behaviors, and for 
various reasons they end up in the juvenile justice system. Therefore, for these youth, the 
focus must move from identification of risk factors and prevention services to 
intervention services that focus on building resiliency (Kumpfer, 1999). Not unlike PYD, 
defining the resiliency construct for youth can be complex. According to Masten (1994) 
resilience refers to successful adaptation regardless of adverse situations and risk. Doll 
and Lyon (1998) posited that resilience is about successfully coping with risk or 
overcoming risk and adversity. Moreover, it is about developing competence despite 
stressful situations or hardship.  
Although many practitioners have found it difficult to empirically study the 
resiliency construct in individuals, research conducted by Wolin and Wolin (1993) 
established seven characteristics of resilient individuals. These characteristics are: 
insight, independence, creativity, humor, initiative, relationships, and values orientation 
(morality) (Wolin & Wolin, 1993). Wolin and Wolin (1993) argued that when young 
people are able to develop some combination of the seven resiliencies or lasting 
strengths, they are able to successfully navigate life and move forward with a strong 
sense of determination.  
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 Insight is the process of asking questions about troubling situations and being 
able to make interpretations about verbal and nonverbal cues. An insightful 
person will know how to adjust his or her behavior so that it is appropriate in 
changing situations (Wolin & Wolin, 1993).  
 Independence is about having a balance between what is right for one’s self 
and still being able to accommodate others. Individuals who show 
independence in adverse situations have an ability to say no (Wolin & Wolin, 
1993).  
 Creativity is the dimension that involves being able to imagine alternative 
coping mechanisms to challenging situations. Those who display creativity 
can often avoid negative behaviors because they can foresee consequences of 
their actions (Wolin & Wolin, 1993). 
 Humor is the ability to see the “lighter side” of things. Being able to see the 
humor in stressful and challenging situations may make dealing with the 
situation more bearable (Wolin & Wolin, 1993).  
 Initiative is a resilient person’s ability to take charge in one’s own life. 
Individuals who show initiative tend to have an internal locus of control in 
which they believe they have the power to shape and change their life 
trajectories (Wolin & Wolin, 1993). 
 Relationships are important to a resilient person’s quality of life. Resilient 
individuals tend to have honest, healthy, and supportive relationships with 
family and friends (Wolin & Wolin, 1993). 
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 Values orientation indicates that a person has a desire to lead a good and 
productive life. When individuals possess this resilience domain, they also 
tend to focus more on serving others as opposed to just fulfilling their own 
self-interests (Wolin & Wolin, 1993).  
Other research on the topic of resilience similarly discussed the concept of 
“promotive factors” or factors youth must have that will help them become more resilient 
(Fergus & Zimmerman, 2005, p. 399). According to Zimmerman et al. (2013), some 
promotive factors are racial identity, relationships with adults, and prosocial involvement. 
In this article, Zimmerman et al. (2013) suggested resiliency theory is a conceptual 
framework that shows how promotive factors can disrupt the path from being at-risk to 
succumbing to negative outcomes. 
One study indicated that youth who are exposed to violence and other risk factors 
are likely to have increased depression. However, when they are exposed to promotive 
factors such as supportive relationships, overtime their depressive symptoms will 
decrease (Eisman, Stoddard, Heinze, Caldwell, & Zimmerman, 2015). Specifically, 
Eisman et al., (2015), found that youth with increased support from their mothers showed 
a decrease in depressive symptoms. Following the tradition of resilience research and 
PYD research, this study emphasizes development is shaped by many interacting 
systems, both positive and negative interactions will have an impact on the individual, 
and people follow unique pathways due to a wide range of influences (Masten, 2014). 
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Summary  
The scientific study of adolescent development identified the various biological, 
psychological, and social changes youth experience in an ever changing world. It seems 
that even in a perfect world adolescents would encounter situations in which their 
decisions could yield unfavorable circumstances. While there are many cases in which an 
adolescent child is able to successfully overcome this stressful period in life, many young 
people need appropriate support and resources to avoid succumbing to risky behavior and 
turmoil. 
To that end, drawing on various theories of psychological well-being, scholars 
have begun to delve into a concept known as PYD. Just as there are several perspectives 
on what it means to be mentally stable, there are also several perspectives on the PYD 
concept. Ultimately, most would agree that PYD is about ensuring that adolescents grow 
into healthy, self-sufficient adults. The PYD conceptual frameworks presented in this 
chapter leads one to understand that young people need opportunities for positive 
experiences, caring adults, and supportive communities to ensure they grow into healthy 
adults.  
Even still, young people at times are unable to resist risky behavior, and their 
ability to remain resilient in troubling situations is diminished. Due to changing political 
landscapes and tougher zero tolerance policies in schools, many young people end up 
involved in the DJJ system. While the system was first designed to rehabilitate 
adolescents separate of adult criminals, many efforts to truly rehabilitate them have been 
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masked by a need to treat their mental illness. The DJJ system is inconsistent and under 
resourced.  
To address the need to better support youth in the DJJ system, some DJJ facilities 
and programs have changed practices to a more developmental, strengths-based 
approach. Resiliency research is directly compatible with the youth development 
approach. It seems then, that it would be appropriate to consider a focus on resiliency for 
youth who are incarcerated in DJJ facilities that seeks to improve behaviors through a 
PYD approach. Resiliency is considered a useful framework to identify specific skills, 
attitudes, and abilities that lead to young people being able to successfully navigate 
through life’s challenges.  
Furthermore, resiliency research among youth has focused more on youth 
becoming successful adults despite their upbringing with the idea that they are able to 
avoid negative situations all together (Leve, Fisher, & Chamberlain, 2009; Pierce & 
Shields, 1998). However, this study will focus on youth who are on a path to succumbing 
to their negative environments and repeating many of the negative behaviors of which 
they have been exposed. This research seeks to explore a population of youth who are 
being challenged to acquire new resiliency attitudes and skills and change their 
trajectories in life. According to Garmezy (1991) being resilient does not mean a person 
is immune to negative life events. To that end, this study will be useful to program 
providers who work with youth who have already begun to repeat negative life cycles.  
Chapter 3 discusses the quantitative research methods including the setting, 
sampling, analysis, and ethical considerations for this study. Also articulated in chapter 3 
49 
 
 
is a discussion of the archival data representing a pretest and post-test assessment of the 
residents’ resiliency attitudes and resiliency skills.  
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Chapter 3: Research Methods 
Introduction 
The purpose of this study is to identify whether or not there is a change in the 
residents self-reported resiliency attitudes and resiliency skills after serving their sentence 
at the DJJ facility. This chapter includes a description of the study’s design, setting and 
sample, instrumentation, data analysis, and ethical considerations. An overview of the 
study’s design includes a rationale for why this particular research design was selected. 
Also presented is a description of the participants, the program setting (including 
program interventions), and instrumentation. The data collection process and analysis are 
also discussed. 
Research Design and Approach 
This preexperimental research used archival data. It sought to determine if there 
was a change in youth’s resiliency attitudes and skills after spending a mandatory amount 
of time in a DJJ facility and whether race and/or ethnicity is a factor. When youth are 
court-ordered to enter into this particular DJJ facility, they are given a pretest of the 
Resiliency Attitudes and Skills Profile (RASP, Hurtes & Allen, 2001). The full version of 
the document is shown in Appendix B. The assessment is administered by the intake 
coordinator who reads each question or statement to the residents. The assessment is 
given with minimal instruction. Youth are asked to respond to the items to the best of 
their ability. They are not given any further assistance outside of the statements or 
questions being read. When youth are released from the program they take the same 
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assessment. The DJJ facility assumes that that after being a part of the program, the youth 
will show marked improvements on the RASP assessment.  
Setting and Sample 
Demographics 
The participants in the study were young women between the ages of 12 and 17. 
The DJJ facility just changed its service population to females in 2014. The demographic 
data were gathered from the archival records kept by the DJJ facility and included age, 
race or ethnicity, length of time in program, and whether they successfully completed the 
program. Successful completion is determined by the residents’ behavior level. Three 
behavior levels can be achieved by residents in the program. When admitted, the new 
resident begins at the Explorer level. Explorer level is considered level two. Residents 
begin at this level and are given an opportunity to maintain this level. If she receives no 
more than five clips (behavior infractions), she can move up to the Inventor level once 
half her sentence is served. If she receives 10 or more clips, she drops down to the lowest 
level called discoverer. Successful completion of the program, which is determined by 
the program director, is usually based on the behavior level the resident is on at the end of 
the sentence and whether she completed the tasks specified by the mental health 
counselor. A resident is determined to unsuccessfully complete the program if she is 
removed for violent behaviors or if she fails to meet her personal growth goals set by the 
mental health counselor. 
Participants of the Study 
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Archival data was collected from youth who were adjudicated girls from a DJJ 
program in South Carolina. All residents were court-ordered into the residential facility 
for redirection through PYD. The youth are considered nonviolent offenders charged with 
substance use, truancy, multiple school expulsions, or being a runaway.  
Power Analysis 
As suggested by Cohen (1992), the accepted value of power of .80, an alpha level 
of .05 and a medium effect size. According to Cohen’s (1988) power table, the necessary 
sample size for each group was 16. The groups include residents who were in the 
program for less than 30 days, 31-60 days, 61-75 days, 76-90 days and more than 90 
days.  However, I was able to use all of the data that the facility had available. The 
facility previously served male residents, however in the past year it has change to only 
serving female residents. As a result, some of their data has been moved. I was only able 
to access data beginning in 2014 for residents. For this study, participants will be grouped 
by the length of stay in the program, race or ethnicity, and whether or not they have 
successfully completed the program. Based on the amount of data available to date I was 
able to access 123 of the residents’ pre and post-tests.  
Procedures 
Archived data on former residents were accessed. The DJJ facility is required to 
keep a 2-year record on all youth who enter the program. The campus director granted 
verbal and written permission to implement the study using data of past residents who 
took the RASP. Since the research was conducted using archival data and the pre and 
post tests are a part of the intake of the adjudicated youth, no other permission is needed. 
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The data files were provided by the records clerk. The records clerk made available all of 
the data he still had access to. The criteria was that the youth completed the RASP and 
were residents for 30 days, 75 days, or 90 days. Due to the restructuring of the program, 
many of the data files have been removed from the facility and the data clerk only had 
access to the files that represent the new structure (serving only female residents). I 
received all files available for female residents. 
Instrumentation 
The RASP or Resiliency Attitudes and Skills Profile was designed to assess the 
seven dimensions of resiliency identified by Wolin and Wolin (1993). The full version of 
the RASP can be found in Appendix B. According to Hurtes and Allen (2001), the items 
on the RASP were chosen to reflect the behavioral manifestations of the seven 
dimensions of resiliency-insight, creativity, independence, humor, initiative, 
relationships, and values orientation. The RASP uses a six point Likert scale where 1= 
strongly disagree and 6=strongly agree. The RASP can be completed in 10 to 15 minutes. 
According to Hurtes and Allen (2001) the even number of answer responses was used to 
force choice and to encourage respondents to reveal their true feelings. Hurtes and Allen 
(2001) indicate the RASP can be a useful tool for program evaluation for general youth 
populations to gain an idea of youth’s resilient functioning.  
Internal consistency for the RASP was found through computing Cronbach’s 
Alpha for each of the seven subscales. As a whole the RASP had an alpha coefficient of 
.91 which shows a strong internal consistency. The alpha values for each subscale were 
lower, with most being below the desired 0.70. The subscale values were: insight = .65, 
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independence = .62, creativity = .68, humor = .49, relationships = .71, initiative = .53, 
and values orientation = .68. According to Hurtes and Allen (2001) the lower values may 
be due to the fact that each of the dimensions are multidimensional and they would 
directly reduce internal consistency. To test stability, the RASP was administered five 
days after an initial administration to control for possible differential increases in 
participants’ resiliency due to participation in the program. Results showed that from the 
first administration to the second administration the relationship between the overall 
concept of resiliency was .94, showing good stability. 
Structural equation modeling (SEM) was used to examine the construct validity of 
the RASP. SEM examines the significance of the relationship between the items on the 
scale and the seven dimensions of resiliency and the relationship between the items 
themselves. This was shown using Bentler’s Comparative Fit Index (CFI). CFI values of 
.90 or higher suggest that a proposed model provides a good fit to the data (Hurtes & 
Allen, 2001). Chi-square/degrees of freedom ratios also show good fit if the value is less 
than 2.0. This is often used to account for sample size. The CFI for this model was .85 
and the chi-square/df ratio was 1.71 (X2=879.90, df = 517). Convergent validity of the 
RASP was also examined. This was examined using the Mental Health Inventory (MHI) 
which is considered a hypothetically related concept to resiliency (Hurtes & Allen, 2001). 
CFI value for this analysis was .85 and the chi-square/df ratio was 1.61 (X2 = 832.49, df = 
518). Table 1 shows each item on the RASP and the dimension it measures. 
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Table 1 
 
Resiliency Attitudes and Skills Profile 
Dimension Item  Question 
Creativity 6 I can imagine the consequences of my actions. 
 22 
When I’m faced with a tough situation, I come up with new 
ways to handle it. 
 23 I can come up with different ways to let out my feelings. 
 39 I can entertain myself. 
Humor 
11 My sense of humor makes it easier to deal with tough 
situations. 
 25 I look for the "lighter side" of tough situations. 
 33 Laughter helps me deal with stress. 
 36 When I’m in a bad mood, I can cheer myself up. 
Independence 
 
2 
 
I can deal with whatever comes in the future. 
 9 I say “no” to things that I don’t want to do. 
 16 It’s OK if I don’t see things the way other people do. 
 19 It’s OK if some people do not like me 
 20 I am comfortable making my own decisions. 
 26 I control my own life. 
 34 I avoid situations where I could get into trouble. 
 
38 I share my ideas and opinions even if they are different from 
other people. 
Initiative 1 When my work is criticized, I try harder the next time. 
 
3 Once I set a goal for myself, I don’t let anything stop me from 
reaching it. 
 13 I can change my surroundings. 
 30 I try to figure out things that I don’t understand. 
 37 When something bad happens to me, I don’t give up. 
Insight 
 
4 
 
I learn from my mistakes. 
 5 I notice small changes in facial expressions. 
 7 I know when I’m good at something. 
 10 I can change my behavior to match the situation. 
 15 When something goes wrong, I can tell if it was my fault. 
 2 I can deal with whatever comes in the future. 
 27 I can tell what mood someone is in just by looking at him/her. 
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(table continues) 
Relationships 12 My friends know they can count on me. 
 14 My family is there for me when I need them. 
 18 I avoid people who could get me into trouble. 
 24 I choose my friends carefully. 
 31 I’m good at keeping friendships going. 
 32 I have friends who will back me up. 
 35 I can be myself around my friends. 
 40 I make friends easily. 
Values 
Orientation 
 
8 
 
I’m prepared to deal with the consequences of my actions. 
 17 Lying is unacceptable. 
 28 I try to help others. 
 29 I stand up for what I believe is right. 
   
 
Interventions 
This section describes the regular program procedures at the participating facility. 
On the first day, new residents complete intake paperwork that includes the RASP. Other 
paperwork consists of program rules and regulations and detailing personal property. 
After completing paperwork, new residents are issued the clothing they are allowed to 
wear while at the facility. They are also given personal hygiene items. After this they are 
immediately integrated into their assigned dorm. Each dorm consists of no more than 16 
girls. This particular program is conducted in a wilderness camp environment. A large 
part of the program allows youth to explore the natural environment and engage in 
experiences such as ropes courses, boating, and wildlife preservation. Each activity is 
designed to lead to developmental change in the youth.  
The primary goals for the program are behavior modification, an improvement in 
study skills, and increase/develop a passion for learning. Moreover, the DJJ facility gears 
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its services toward leadership development, life skill development and a greater focus on 
career options. While the program now only serves girls, it still uses a 12-week cycle of 
week-long educational and recreational modules. Regardless of the week in which the 
resident enters the program, she should complete the full 12-week cycle before departure. 
The modules focus on the following topics: environmental science, technology, 
aerospace, food and nutrition, horticulture, health, marine science, electricity, zoology, 
physical science, high adventure, and mechanical science (Youth Learning Institute, 
2013).  
Residents also meet regularly with a mental health counselor who works with 
them to develop an individual plan of care. Together they identify specific goals that the 
resident wishes to improve on. The purpose is to also identify target dates and specific 
actions that will lead to the outcomes. Residents also work with the field instructors (24-
hour youth supervisors who monitor the children and lead activities) to identify things 
they can do to work toward their specified goals.  
Data Analysis 
Data for this study was analyzed using the SPSS statistical software package. For 
the archival data collected, frequency tables and descriptive statistics was used to 
summarize the frequency, means, and percentages of demographic information for the 
entire sample. This includes length of stay in program, race or ethnicity, age, and 
successful completion of program rating. Descriptive statistics was also used to 
summarize the frequency and means for the Resiliency Attitudes and Skills Profile. 
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For RQ1 (Does the amount of time spent in the PYD program predict a change or 
higher score on the RASP?) and RQ3 (What role does youth’s race or ethnicity have on 
predicting higher levels of resiliency attitudes and skills?), a multiple regression analysis 
was conducted to describe a relationship between the independent variables length of 
time and race or ethnicity and the dependent variable, the overall change score on the 
RASP. Length of stay in the program is categorized as 30 days or less, 31-60 days, 61-75 
days, 76-90 days, more than 90 days. Race or ethnicity is categorized as Black, Hispanic, 
White, Asian and other/Biracial residents. The way residents are asked to code their race 
or ethnicity is a limitation of this study. Residents are only given the choice of Black, 
Hispanic, White, Asian and other/Biracial. It is understood that Hispanic is considered an 
ethnicity while Black, White, Asian and other/Biracial are considered a race. However, 
Hispanic residents at this facility are not further identified by their race. The change score 
is the difference between the posttest and pretest scores. Furthermore, multiple regression 
analyses were also used to describe the relationship between length of stay in the program 
and race or ethnicity and the change score for each subscale (insight, independence, 
creativity, humor, initiative, relationships, and values orientation) on the RASP.  
For RQ2 (Does the resident’s initial RASP score predict whether there will be a 
positive significant change in the post RASP score?) A linear logistic regression was run 
so that predictions could be made about the dependent variable (RASP change score).  
Threats to Validity 
Whenever research is conducted it is important to consider any threats to internal 
or external validity. A threat to internal validity compromises the confidence of saying 
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that a relationship exists between the independent and dependent variables. As it pertains 
to this study, some threats to internal validity could include maturation, testing to show 
successful completion of the program, and instrumentation delivery. Evidence provided 
in the literature review shows that adolescents inherently struggle through many aspects 
in life. However, in many cases they learn to self-regulate and mature in ways that allow 
them to cope with tough situations. It may be possible that a change in resiliency attitudes 
and skills for residents could be due to a normal developmental process and not due to 
any of the interventions of the program. Another threat to internal validity may lie in the 
way in which young people are brought into the program. Youth are told that in order for 
them to get off of probation and in order for them to be released on good behavior, they 
must successfully complete the program. Thus when given a test (albeit a short 
questionnaire), the residents will try to respond to the items in a way that they believe 
will show they have successfully completed the program, as opposed to responding in a 
way that they truly feel. Lastly, internal validity can be threatened due to the way the 
RASP is administered. If the RASP is administered by different staff members, it could 
be that the residents are given different instructions.  
External threats to validity refer to the degree to which empirical research can be 
generalized across settings and various populations. In this case, one cannot be certain 
that the findings from this research are applicable to other DJJ facilities or other programs 
that serve similar populations. Moreover, this research will examine resiliency attitudes 
and skills among a very specific population. The participants in the study have been 
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mandated to participate in the program. What’s more, the DJJ facility does not have any 
control over the demographics of each resident.  
Ethical Considerations 
Since the study used archival data of past residents’ RASP scores, the only ethical 
consideration is maintaining the confidentiality of residents. When residents are admitted 
into the program they are informed of their rights. It is their understanding that any 
information obtained by the facility will remain confidential. The researcher for this 
study will be the only person to review the raw data. The records clerk for the facility 
ensured names or other identifiers were marked out. Moreover, data is being stored in a 
safe for two years and then it will be destroyed by a paper shredder. In addition, the 
Walden University Institutional Review Board (IRB) reviewed and evaluated the study 
design and data collection method to ensure I followed the established ethical standards. 
Walden University’s IRP approval number for this study was 03-03-16-0224541. 
Summary 
This chapter discussed the essential components of this study’s research methods. 
Through the use of archival data sets, the purpose of this study is to determine whether or 
not interventions at a DJJ residential facility have any effect on residents’ resiliency 
attitudes and skills. The use of archival data from a pre-and post-test method will 
eliminate ethical issues related to harm to participants. Furthermore, using a multiple 
regression analysis will determine which predictor variables better predict increases in 
resiliency attitudes and skills. The next chapter articulates the results of the data 
collection. 
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Chapter 4: Results 
The overall purpose of this study was to determine if residents of a DJJ facility 
saw a change in their residents’ resiliency attitudes and skills after serving a mandatory 
sentence. The DJJ facility is designed to focus on youths’ developmental needs. This 
chapter describes the results of the RASP, the data analysis procedures, and the RASP 
findings. The data analysis process and logistic regression findings are organized 
according to the three research questions:  
1. Does the amount of time spent in the PYD program predict a change or 
higher score on the RASP? 
2. Does the resident’s initial RASP score predict whether there will be a 
positive significant change in the post RASP score?  
3. What role does youth’s race or ethnicity have on predicting higher levels 
of resiliency attitudes and skills?  
Data Collection 
On admission and release from the DJJ center, residents are required to take the 
RASP survey. Because residents must complete the survey, there was no issue with 
response rate. There was, however, an issue with the amount of data available. Initially, 
the facility served both male and female youth. But in 2014, the service population was 
limited to young women—a maximum of 32 girls at a time. When this change took place, 
many of the residents’ files were moved, and according to the data clerk, could not be 
accessed. As a result of the moved files, only 123 data sets were available. Since the time 
the facility changed to an all-girls facility, 155 different girls have been served. At the 
63 
 
 
time of data collection, 16 residents were still in the program and had yet to complete the 
post-survey. Thus, the amount of data made available accounted for 80% of the 
population served since 2014.  
Independent Variables 
Descriptive statistics were used to organize the independent variables. Table 2 
shows the frequencies and percentages for the independent variables. While age is not 
being used as one of the independent variables, it was included in the descriptive 
statistics as well as the logistic regression to analyze whether it was a confounding, or 
extraneous variable that correlates with both the dependent and independent variables. 
The majority of the residents at the DJJ facility complete the program successfully in the 
amount of time they are required to complete. The average length of stay for the 123 
residents was 72 days. The majority of the 123 residents (43.9%) were in the program for 
61-75 days. This is typically the timeframe for residents who are released on good 
behavior. There were 30.9% of residents who were in the program for 76-90 days, the 
typical assigned sentence length. 
Table 2 
Independent Variables 
Demographics Frequency % 
Age   
13 3 2.2 
14 20 16.5 
15 29 24.2 
16 50 39.6 
17 21 17.6 
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Race or Ethnicity 
 (table continues) 
Black 62 49.5 
White 52 42.9 
Hispanic 6 4.4 
Asian 1 1.1 
Other/Biracial 2 2.2 
Length of Stay   
Less than 30 
days 
8 7.7 
31-60 days 16 12.08 
61-75 days 54 40.65 
76-90 days 38 34.06 
More than 90 
days 
7 5.5 
Completion Status   
Successful 112 91.1 
Unsuccessful 11 8.9 
 
Research Instrument 
The RASP, which is available in Appendix B, was designed to measure the 
behavioral manifestations of the seven dimensions of resiliency outlined by Wolin and 
Wolin (1993). Through qualitative research, Wolin and Wolin (1993) identified the 
following dimensions as characteristics of resilient people: insight, independence, 
creativity, humor, initiative, relationships, and values orientation (morality). According to 
Hurtes and Allen (2001), an appropriate measure of resiliency would include a scale that 
included items focused on measuring the seven dimensions.  
When the residents answer the questions they are told that they are answering 
questions that relate to their opinions about themselves and their personal characteristics. 
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Residents are informed that there is no right or wrong answer. Each item is presented 
with a 6-point Likert-type scale. Strongly disagree was given a score of 1. Strongly agree 
was given a score of 6. For values 2-5, no wording was provided. It is implied that 2 is 
disagree, 3 is somewhat disagree, 4 is somewhat agree, and 5 is agree. According to 
Hurtes and Allen (2001), the even number of response options was used to force choice 
and encourage respondents to be honest about what they feel.  
In order to apply the multiple regression analysis, the means for each domain 
were calculated. Table 3 displays the number of items for each domain and the lowest 
and highest scores, and the group mean for each domain for the pretest. Table 4 shows 
the descriptive statistics for the posttest. Both tables also show the lowest and highest 
scores and the group mean for the overall RASP. 
Table 3 
Number of Items and Descriptive Statistics for the RASP Domains Pretest 
Domain 
Number 
of items 
Total 
possible 
domain 
score 
Lowest 
individual 
score 
Highest 
individual 
score 
Group 
mean 
Standard 
deviation 
Humor 4 24 7 24 18.19 4.24 
Creativity 4 24 8 24 18.49 4.13 
Independence 8 48 17 48 38.24 6.18 
Initiative 5 30 10 30 23.71 4.80 
Insight 7 42 16 42 33.67 5.96 
Relationships 8 48 14 48 40.07 6.49 
Value 
Orientation 
4 24 8 24 20.67 3.51 
RASP 40 240 89 240 193.03 30.41 
an = 123 
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Table 4 
Number of Items and Descriptive Statistics for the RASP Domains Post Test 
Domain 
Number 
of items 
Total 
possible 
domain 
score 
Lowest 
individual 
score 
Highest 
individual 
score 
Group 
mean 
Standard 
deviation 
Humor 4 24 13 24 21.58 2.49 
Creativity 4 24 13 24 21.13 2.64 
Independence 8 48 30 48 42.50 4.58 
Initiative 5 30 17 30 26.78 3.38 
Insight 7 42 27 42 37.37 3.76 
Relationships 8 48 27 48 43.52 4.34 
Value 
Orientation 
4 24 15 24 22.15 2.29 
RASP 40 240 154 240 215.06 19.39 
an = 123 
Dependent Variables 
The purpose of this study was to examine the relationship between the 
independent variables and the change scores for each domain and the overall Resiliency 
Attitudes and Skills Profile. To determine the change score for each domain, the value for 
the pretest score was subtracted from the post test score. This was done for each domain 
and the overall RASP. Table 5 shows the lowest and highest individual change score 
means as well as the group means for the change scores. This table shows that for each 
domain and for the RASP as a whole, the average change score was an increase. 
However, there are some cases in which residents showed a decrease in their resiliency 
attitudes and skills. This information was then used to calculate the inferential statistics.  
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Table 5 
RASP Change Score 
Domain  
Lowest 
Individual 
Change 
Highest 
Individual 
Change 
Group 
Mean 
Standard 
Deviation 
Humor  -5 15 3.39 3.78 
Creativity  -7 13 2.64 4.03 
Independence  -8 26 4.26 5.32 
Initiative  -7 20 3.07 4.65 
Insight  -8 22 3.71 5.81 
Relationships  -11 30 6.18 6.18 
Value 
Orientation 
 -8 11 3.37 3.38 
RASP  -29 117 27.67 27.67 
an = 123 
Study Results 
A set of multiple logistic regression analyses was conducted to analyze length of 
time and race or ethnicity as predictors of the change score for each domain and the 
overall RASP. Length of time in the program was categorized as 30 days or less, 31-60 
days, 61-75 days, 76-90 days, and more than 90 days. Since the typical length of time 
residents are court ordered to complete is between 76-90 days, this category was used as 
the comparison variable for the multiple regression analysis. Race or ethnicity was 
categorized as Black, White, Hispanic, Asian, and others/Biracial. Black was used as the 
comparison variable.  
The multiple regression analysis showed a statistically significant model for the 
humor change score, F(8, 114) = 2.661, p < .05, adj. R2 = .098. Residents who were in the 
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program for only 31-60 days significantly scored 2.753 points less than residents who 
were in the program for 76-90 days on the humor domain. Race or ethnicity did not 
predict a significant difference for the humor change score. Furthermore, the effect size 
for this model shows that only 9.8% of the variability in the humor change score can be 
explained by length of time. Table 6 shows a summary of the findings for the humor 
change score. 
Table 6 
 
Summary of Multiple Regression Analysis: Humor 
 
Variable B       SEβ β Sig. 
White .046 .708 .006 .065 
Hispanic 3.052 1.555 .174 .052 
Asian -2.842 3.647 -.068 .437 
Other/Biracial 4.217 2.614 .141 .110 
Less than 30 days 1.050 1.446 .069 .469 
31-60 days -2.753 1.078 -.246 .012* 
61-75 days -.818 .773 -.108 .292 
More than 90 days 2.905 1.491 .179 .054 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis showed a statistically significant model for the 
creativity change score, F(8, 114) = 2.132, p < .05, adj. R2 = .069. Residents who were in 
the program 31-60 days scored 2.336 points lower on the creativity domain change than 
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residents who were in the program for 76-90 days. Also, Hispanic residents scored 4.556 
points more than Black residents on the creativity domain. The effect size for this model 
shows that only 6.9% of the variability can be explained by length of time and race or 
ethnicity for the creativity change score. Table 7 shows a summary of the findings for the 
creativity change score. 
Table 7 
 
Summary of Multiple Regression Analysis: Creativity 
 
Variable B       SEβ β Sig. 
White -.310 .765 -.038 .687 
Hispanic 4.556 1.681 .245 .008* 
Asian -4.764 3.943 -.107 .229 
Other/Biracial 1.364 2.826 .043 .630 
Less than 30 days -.033 1.563 -.002 .983 
31-60 days -2.336 1.166 -.196 .047* 
61-75 days -.039 .836 -.005 .962 
More than 90 days 1.526 1.612 .088 .346 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis did not show a statistically significant model for 
the independence change score, F(8, 114) = 1.381, p > .05, adj. R2 = .024. Table 8 shows 
a summary of findings for the independence change score. 
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Table 8 
 
Summary of Multiple Regression Analysis: Independence 
 
Variable B       SEβ β Sig. 
White .521 1.034 .049 .616 
Hispanic 2.698 2.272 .110 .237 
Asian -6.438 5.329 -.109 .230 
Other/Biracial 5.666 3.820 .135 .141 
Less than 30 days 1.639 2.112 .076 .440 
31-60 days -2.393 1.575 -.152 .132 
61-75 days .907 1.130 .085 .424 
More than 90 days 2.538 2.179 .111 .247 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis showed a statistically significant model for the 
initiative change score, F(8, 114) = 2.389, p < .05, adj. R2 = .083. Hispanic residents 
showed a statistically significant higher change score on the initiative domain that 
African-Americans at 7.519 points higher. The effect size for this model showed that 
only 8.3% of the variability can be explained by race or ethnicity for the initiative change 
score. Length of time was not a statistically significant predictor for change on the 
initiative domain. Table 9 shows a summary of findings for the initiative change score. 
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Table 9 
 
Summary of Multiple Regression Analysis: Initiative 
 
Variable B       SEβ β Sig. 
White -.265 .811 -.028 .763 
Hispanic 7.519 1.926 .350 .000* 
Asian -2.690 4.518 -.052 .553 
Other/Biracial 2.046 3.239 .056 .529 
Less than 30 days .170 1.791 .009 .925 
31-60 days -1.216 1.336 -.088 .365 
61-75 days -.373 .958 -.040 .698 
More than 90 days .976 1.847 .049 .598 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
Although the multiple regression analysis did not show a statistically significant 
model for the insight change score, it was close, F(8, 114) = 1.954, p > .05 (p = .059), 
adj. R2 = .059. This analysis showed that residents who were in the program more than 90 
days scored 5.455 points higher on the change score than residents who were in the 
program for 76-90 days. Hispanic residents scored 5.995 points higher than African-
American Residents. The effect size for this model showed that only 5.9% of the 
variability can be explained by length of time and race or ethnicity for the insight change 
score. Table 10 shows the summary of findings for the insight change score. 
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Table 10 
 
Summary of Multiple Regression Analysis: Insight 
 
Variable B       SEβ β Sig. 
White .495 1.110 .042 .656 
Hispanic 5.995 2.438 .223 .015* 
Asian -4.842 5.718 -.075 .399 
Other/Biracial 4.989 4.099 .109 .226 
Less than 30 days -.764 2.267 -.033 .737 
31-60 days -1.641 1.690 -.095 .334 
61-75 days -.489 1.212 -.042 .688 
More than 90 days 5.455 2.338 .218 .021* 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis showed a statistically significant model for the 
relationships change score, F(8, 114) = 2.729, p < .05, adj. R2 = .102. This regression 
analysis shows that residents who were in the program more than 90 days had a RASP 
change score of 5.951 points higher than residents who were in the program for 76-90 
days. Also, residents who identified as Biracial or belonging to some other racial group 
scored 10.958 points higher than Blacks on the relationships change score. For the 
relationships change score model the effect size shows that only 10.2% of the variability 
can be explained by length of time and race or ethnicity. Table 11 shows the summary of 
findings for the relationships change score.  
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Table 11 
 
Summary of Multiple Regression Analysis: Relationships 
 
Variable B       SEβ β Sig. 
White -.561 1.153 -.045 .627 
Hispanic 4.562 2.532 .160 .074 
Asian -4.128 5.939 -.060 .488 
Other/Biracial 10.958 4.258 .225 .011* 
Less than 30 days .308 2.354 .012 .896 
31-60 days -3.033 1.756 -.166 .087 
61-75 days -.430 1.259 -.035 .733 
More than 90 days 5.951 2.428 .224 .016* 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis showed a statistically significant model for the 
values orientation change score, F(8, 114) = 2.180, p < .05, adj. R2 = .072. As compared 
to Black residents, Hispanic residents scored 3.065 points higher on the values orientation 
change score and White residents scored 1.356 points lower than Black residents. The 
effect size for this model only shows that 7.2% of the variability can be explained by race 
or ethnicity for the relationships change score. Length of time did not indicate to be a 
significant predictor of variance for this domain. Table 12 shows the summary of findings 
for the values orientation change score. 
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Table 12 
 
Summary of Multiple Regression Analysis: Values Orientation 
 
Variable B       SEβ β Sig. 
White -1.356 .640 -.199 .036* 
Hispanic 3.065 1.406 .196 .031* 
Asian -2.163 3.299 -.058 .513 
Other/Biracial 3.264 2.365 .123 .170 
Less than 30 days .957 1.308 .070 .466 
31-60 days -.488 .975 -.049 .618 
61-75 days .683 .699 .101 .331 
More than 90 days 1.714 1.349 .118 .206 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
The multiple regression analysis showed a statistically significant model for the 
overall RASP change score, F(8, 114) = 2.578, p < .05, adj. R2 = .094. Hispanic residents 
scored 31.446 higher on the RASP change score than African-American residents. While 
length of time was not a significant predictor for change (p=.056) in the RASP, the 
regression analysis did show that residents who were in the program more than 90 days 
scored 21.064 points higher than residents who were in the program for 76-90 days. The 
effect size for this model shows that only 9.4% of the variability can be explained by 
length of time and race or ethnicity for the overall RASP change score. Table 13 shows 
the summary of findings for the RASP change score. 
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Table 13 
 
Summary of Multiple Regression Analysis: RASP 
 
Variable B       SEβ β Sig. 
White -1.431 5.188 -.026 .783 
Hispanic 31.446 11.395 .246 .007* 
Asian -27.868 26.730 -.091 .299 
Other/Biracial 32.503 19.161 .149 .093 
Less than 30 days 3.325 10.596 .030 .754 
31-60 days -13.859 7.902 -.169 .082 
61-75 days -.559 5.667 -.010 .922 
More than 90 days 21.064 10.929 .177 .056 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient, Comparison variables: 76-90 days and 
Blacks. 
 
For research question two, (Does the resident’s initial RASP score predict 
whether there will be a positive significant change in the post RASP score?) a logistic 
regression was conducted. The logistic analysis showed low RASP scores indicated a 
positive change score. However, residents with higher RASP pretest scores, showed a 
decrease in change score, F(2, 120) = 189.143, p < .0005, adj. R2 =.607. In other words, if 
the resident came in with a relatively high RASP score, they did not show much of an 
increase in the amount of change on leaving the program. Moreover, in some cases they 
did worse and did not stay the same. The effect size for this model shows that 60.7% of 
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the variability can be explained by the pretest score on the RASP. Table 14 shows the 
findings for the logistic regression for RASP pretest score as a predictor of the RASP 
change score. 
Table 14 
 
Summary of Regression Analysis 
 
Variable B       SEβ β Sig. 
RASP Pretest -.711 .052 -.781 .000 
Note. *p < .05; B = unstandardized regression coefficient; SEβ = Standard error of the 
coefficient; β = standardized coefficient,  
 
Summary 
The statistical analyses conducted here were intended to determine whether or not 
length of time and race or ethnicity were significant predictors of change on the 
Resiliency Attitudes and Skills Profile as well as the seven individual domains. The 
statistical analyses showed that the longer residents are in the program, they do exhibit a 
higher change in their resiliency attitudes and skills. For the domains humor and 
creativity, residents who were in the program for only 31-60 days showed a lower change 
in score than residents who were in the program for 76-90 days. Residents who were in 
the program for more than 90 days showed a significantly higher change in score on the 
relationships and insight change score compared to residents who were in the program for 
76-90 days. The analysis also showed that Hispanic residents scored significantly higher 
than Blacks on the overall RASP. They also scored higher than Blacks in the area of 
creativity, insight, and values orientation.  
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A logistic regression was also conducted to determine if a resident’s pretest score 
predicted a positive change on the RASP. It was found that residents who did have low 
pretest scores had a significantly higher change score. However, residents who came in 
with a relatively high RASP did not show a significant change in score. It should also be 
noted that the effect size for each of the domains run under a multiple regression analysis 
was small. This means that only a small percentage of variability in the change scores 
could be explained by length of time and/or race or ethnicity. Thus, other variables have a 
larger impact on the change score as opposed to length of time and race or ethnicity. The 
logistic regression model showed a medium effect size for pretest scores being a 
predictor for an increase in the overall RASP change score. Chapter 5 will provide a 
detailed discussion of the statistical analysis findings. In Chapter 5 recommendations will 
be made for further research. Chapter 5 will also outline take-a-ways from this research 
and the impact it can have on the DJJ facility. 
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Chapter 5: Interpretation, Implications, Recommendations, and Conclusions 
Introduction  
This study sought to determine if the program and services of a DJJ youth 
development center predicted an increase in youth’s resiliency attitudes and skills. While 
many components and factors could be considered, length of time in the program and 
race or ethnicity were analyzed as predictors of change in the RASP. I chose to study 
resiliency with this population because many adjudicated youths have had several 
traumatic experiences in their lives that they must overcome. Resiliency is the process of 
overcoming traumatic experiences and developing an ability to cope (Fergus & 
Zimmerman, 2005). Thus, studying resiliency with this population can provide important 
feedback for those who seek to change the circumstances for youth.  
This preexperimental, quantitative study used archived survey results from the 
RASP, which has proven to be a valid and reliable instrument for studying changes in the 
seven domains of resiliency: humor, creativity, insight, initiative, independence, 
relationships, and values orientation. The following research questions were analyzed 
using multiple regression analyses: 
1. Does the amount of time spent in the PYD program predict a change or 
higher score on the RASP? 
2. Does the resident’s initial RASP score predict whether there will be a 
positive significant change in the post RASP score?  
3. What role does youth’s race or ethnicity have on predicting higher levels 
of resiliency attitudes and skills?  
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The purpose of this chapter is to interpret the study findings, which have 
implications for social change, action, and further research. The chapter ends with 
general conclusions. 
Interpretation of Findings 
The PYD perspective suggests that youth who are not exposed to supportive 
interventions will have an increased chance of succumbing to situations such as 
incarceration. This is especially true for youth who have more risk factors, such as being 
from a low-income household and lacking supportive adult allies (Scales et al., 2000). As 
described in the literature review, youth who have more developmental assets typically 
are able to avoid behavioral troubles, and they do better in school. The goal of PYD 
interventions for youth in adverse situations is to expose them to opportunities that will 
ultimately increase their resiliency. The goal is to put youth back on a path, one in which 
they feel they can become successful, contributing members of society.  
This study found that youth who did spend more time in the PYD facility showed 
an increase in some of the resiliency domains. While the findings were not wildly 
significant, it does show that with the right type of interventions, youth are able to 
improve in the areas of relationships, insight, humor, and creativity. Although length of 
time in the program was not a statistically significant predictor for a positive change on 
the overall RASP, it was very close to being significant. It does seem that based on the 
services residents receive while in the program, they would likely experience increased 
resiliency. However, the low effect sizes for the models suggests that other factors aside 
from length of time and race or ethnicity responsible for the variability in change scores.  
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Further review of the RASP indicators for the relationship and creativity domains 
provides a more in depth understanding of why residents may have showed a significant 
increase in their change score. The indicators for the relationship domain asks residents to 
respond to the following statements:  
 My friends know they can count on me. 
 My family is there for me when I need them. 
 I avoid people who could get me into trouble. 
 I choose my friends carefully. 
 I’m good at keeping friendships going. 
 I have friends who will back me up. 
 I can be myself around my friends. 
 I make friends easily. 
The indicators for the creativity domain asks residents to respond to the 
following: 
 I can imagine the consequences of my actions. 
 When I’m faced with a tough situation, I come up with new ways to handle it. 
 I can come up with different ways to let out my feelings. 
 I can entertain myself. 
The services provided while in the program are closely related to these particular 
developmental needs. One of the first interventions when the residents arrive into the 
program is based on getting to know that resident. As with any new situation, residents at 
this age are often afraid and nervous about being away from home. The staff (called field 
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instructors) focus on making sure the residents feel comfortable. It is also common for 
fellow residents to befriend someone new. Despite the changes residents go through 
when it comes to getting to know each other, many of the residents leave the program 
feeling like they have made new friends. This is also likely due to the fact that the girls 
have now found others that have something in common with them by way of their present 
situation. 
The DJJ facility also provides opportunities for youth to speak with a mental 
health counselor, one-on-one opportunities to engage in conversations with positive 
adults, and outdoor experiences geared toward problem solving and cognitive skill 
building. Often times, while in the program youth are challenged to think about the 
reasons why they have been sentenced and explore other choices they could have made. 
In addition, the girls participate in a program called Girl’s Circle. Girl’s Circle is a 
structured support group for girls between 9-18 years old. This support group integrates 
relational theory, resiliency practices, and skills training in a group therapy style format. 
It is designed to increase positive connections, personal and collective strengths and 
competence in girls (One Circle Foundation, 2012).  
Throughout their stay, the residents are also counseled to set personal growth 
goals. Aside from successfully completing their time, residents are encouraged to identify 
specific things they would like to work on while in the program. Typically, these goals 
are related to some of the problem behaviors that likely caused their incarceration to 
begin with. The process to achieving their personal goals likely contributes to an increase 
in insight. The insight domain indicators ask participants to respond to the following:  
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 I learn from my mistakes. 
 I notice small changes in facial expressions. 
 I know when I’m good at something. 
 I can change my behavior to match the situation. 
 When something goes wrong, I can tell if it was my fault. 
 I can deal with whatever comes in the future. 
 I can tell what mood someone is in just by looking at him/her. 
In addition to working with a mental health counselor, one of the techniques used to help 
residents realize their goals is high and low ropes courses. Ropes courses are challenging 
outdoor personal development and team building activities that help people gain a deeper 
understanding of themselves and the broader challenges they face in life. After many of 
the ropes course exercises, residents engage in discussions that are closely related to the 
indicators found under the insight domain.  
 Another major goal of the youth development facility is to help residents tap into 
talents they may not be aware of. Aside from being required to participate in traditional 
academic courses, participants engage in art therapy. The residents are fortunate to have 
an opportunity to participate in dance classes, African drumming, ceramics, painting, and 
culinary arts. While participating in these activities, residents are guided through projects 
that are designed to help them work through personal reflection in a more creative way. 
Regular participation in these activities may also contribute to the increase in their humor 
change score. The indicators for the humor domain asks residents to respond to the 
following:  
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 My sense of humor makes it easier to deal with tough situations. 
 I look for the "lighter side" of tough situations. 
 Laughter helps me deal with stress. 
 When I’m in a bad mood, I can cheer myself up. 
It is plausible to draw a connection between the related arts activities and the humor 
domain. Participation in these low pressure activities helps residents relieve the stress of 
being away from their families and recognize how to put their energy into more 
productive activities.  
Limitations of the Study 
Since the program changed to only one that serves females, I am unable to get a 
clear picture of the changes males may experience on the resiliency attitudes and skills 
profile. The change in program service population also contributes to the smaller data set. 
Since the facility changed its programing, they also moved their data files, and they were 
only able to provide data for the last two years of service. Second, the DJJ facility, while 
open to residents of any race or ethnicity, tends to serve primarily Black and White 
residents. While the regression analysis did find that Hispanic residents had a 
significantly higher change score than Blacks and Whites on the overall RASP, values 
orientation, insight, initiative, and creativity, there were only six Hispanic residents 
included in this data set. Thus, a true difference as it relates to race or ethnicity cannot be 
clearly seen due to the disproportionate amount of residents for each race or ethnicity 
group.  
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Despite the small number of Hispanics included in this study, some discussion of 
possible reasons for a difference in their scores as compared to the other races/ethnicities 
is warranted. According to Blanco-Vega, Castro-Olivo, and Merrell (2008), Latino or 
Hispanic youth have considerably different experiences in America compared to Black 
and White youth do to the more recent immigration status of many of their family 
members. This is particularly true if these youths are first generation Americans. It is 
argued that many Latino or Hispanic immigrants believe American culture undermines 
the family values within Latino or Hispanic culture and there is a belief that their children 
are becoming too Americanized (Blanco-Vega et al., 2008). Thus, there is a greater push 
on the part of their families to maintain connection to their native culture. However, these 
youths in turn often have to deal with added discrimination issues related to language, 
immigration status, education, and socioeconomic status (Blanco-Vega et al., 2008). 
Blanco-Vega et al. (2008) further posit that the most important protective factors that 
promote resiliency in Latino or Hispanic youth are parental/familial involvement, 
community support and a positive self-concept.  
Anecdotally one might be able to posit that the Hispanic youth you were a part of 
this study experienced positive increases in their resiliency attitudes and skills because 
the services they received at the DJJ center reached them in ways that resonated more 
with their cultural needs. It is possible that these youths were able to build a connection 
with specific employees that aided in their development of a positive self-concept or a 
feeling of community support. This particular study was not designed to determine the 
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effect the specific services has on youth’s resiliency attitudes and skills. Additional 
research is recommended to determine the effectiveness of the specific program services.  
Finally, a major limitation to this study is the way in which the survey responses 
are gathered. When residents enter the program they are often brought into custody in 
handcuffs and shackles. Many of the residents may have been arrested and abruptly 
removed from their normal surroundings. For most of the residents, this experience is 
rather traumatic. Within the first two or three hours of being at the residential facility they 
are asked to complete the RASP survey. It is likely that the residents lack the focus to 
fully process the statements on the survey. In addition, the survey is administered in front 
of the intake coordinator from the facility. Often times this person reads the survey to the 
residents. While it is reported that no further instruction or explanation is given during 
the survey, having someone oversee in this way could influence the resident’s responses.  
Furthermore, the residents are asked to take the survey again when they are being 
released from the program. It is administered in the same way. However, it is plausible to 
conclude that the residents may not always take the time to fully comprehend the 
statements because they are anxious to leave the program. In addition, the residents know 
that they must complete the program successfully in order to avoid additional 
incarceration time. To that end, there could be a number of residents who may try to 
embellish their responses so that they appear to be most successful. The statistical 
analysis showed that residents who came into the program with a high RASP score 
tended to score lower on the post test score. It would be expected that their scores stayed 
the same. However, this may be attributed to how seriously the residents took the RASP 
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both times. It may have been useful to administer the Marlowe-Crowne Social 
Desirability Scale (1960) to further assess whether the girls were responding truthfully or 
misrepresenting themselves in a more favorable fashion. The results of this scale could 
have been used as another independent variable. 
Recommendations 
Despite the limitations of this study, this research does provide some useful 
insights four further research and interventions with at-risk youth. Based on prominent 
youth development research, one of the most important interventions for all youth is 
supportive adult allies. These allies are important to a child’s ability to navigate various 
situations in life. Supportive adult allies assist youth in being able to access resources and 
navigate troublesome situations. It has been found in this study that when youth are 
surrounded by supportive adults and when they are provided opportunities to engage in 
activities designed to help them realize their own potential related to problem solving, 
supportive peer relationships, and other developmental needs outlined in the research, 
youth do have the potential to thrive. Based on this study, it is recommended that the DJJ 
facility hone in on the indicators of the RASP and focus on furthering services to be more 
intentionally related to resiliency attitudes and skills. 
Currently the DJJ facility studied here operates on a model in which 16 girls are 
assigned to no more than two field instructors at a time. Because this study found that 
while youth are in the program they are able to show improvements in their relationships, 
it is recommended that the facility invest in more opportunities for youth to have one-on-
one time with adults.  
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Furthermore, youth development research indicates at-risk youth would greatly 
benefit from strong supportive family environments. It is recommended that the facility 
develop program services that would facilitate strengthening the resident’s family 
structure. Often times, youth who return to the same at-risk environment will repeat 
negative behaviors. To prevent recidivism, families will need to be equipped with 
strategies and tools that will ensure youth are able to make better decisions.  
To better determine if this residential facility is effective in improving youth’s 
resiliency, it is recommended that they change the way in which the RASP is 
administered. It may make more sense to give the residents at least a week to get settled 
into the program before asking them to complete the pretest. This will allow time for the 
residents to become more comfortable with their current situation. This may increase the 
likelihood of residents providing an honest response on the survey. Furthermore, it is 
recommended that residents take the exit survey at least a week before they know they 
are being released. If residents do not think they are completing the survey as a condition 
of release, they may be more inclined to take their time and answer honestly. 
Another recommendation for further research is to obtain data from similar DJJ 
facilities. To better understand the validity and reliability of these findings, it will be 
important to analyze a larger sample size. Moreover, it will be useful to determine if 
similar survey results would be repeated in different locations. If multiple studies 
determine that the services and length of time at residential youth development facilities 
can improve resiliency attitudes and skills, this would provide important insight for youth 
development professionals.  
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There is also a lack of longitudinal research concerning the at-risk youth 
population. The DJJ facility studied here has had some residents return to the program 
after being released. However, they currently do not have measures in place to track the 
residents after they have been released. It is important to understand how youth are 
implementing the things they have learned after being incarcerated. It is also important to 
gain an understanding how their environments after incarceration contribute or stifle their 
growth.  
Another limitation of this study is the limited amount of independent variables 
studied. It is quite possible that a resident’s socioeconomic status, nature of offense, and 
mental health diagnosis could also be predictors for a change in resiliency attitudes and 
skills. It is recommended that a follow-up study would include these variables.  
Implications  
Dedicated youth development professionals are busy at work trying to identify the 
best interventions for at-risk youth. Common findings in prominent youth development 
research indicate the importance for youth to feel safe, a sense of belonging, a sense of 
purpose and comfort in knowing there are adults they can count on. While multiple 
theories that have shaped different approaches for organizations such as the Search 
Institute, America’s Promise Alliance, The Forum for Youth Investment, and the 
National Research Council, the one common approach is consistent exposure to, youth 
centered activities, and caring adults. The findings presented in this study suggest that 
when youth are away from their typical environments and surrounded by structure and 
positive relationships, they have the potential to become more resilient. Based on this 
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study’s findings, youth development professionals may find it important to design 
interventions that hinge on positive adult interactions and relationship building with 
peers. This finding does coincide with current youth development research.  
The findings in this study also have implications for preventative youth 
development services. If youth who have found themselves in adverse situations have the 
potential to develop resiliency skills, at-risk youth who have yet to display negative 
behaviors may be able to avoid adverse situations with the right preventive supports. 
Youth development agencies and family support structures should focus on supporting 
youth in the areas of humor, creativity, insight, initiative, independence, relationships, 
and values orientation. Building youth’s resiliency attitudes and skills. 
Moreover, based on the low effect sizes found in this study, further research is 
needed to better determine if other independent variables would significantly explain a 
change in resiliency attitudes and skills. Youth development research suggests that a wide 
range of assets that youth must have to develop into self-actualizing adults. While this 
study did not include variables related to the specific education program the residents are 
in or the specific extracurricular activities, further research could be conducted to 
determine if these variables are significant predictors of RASP change.  
Conclusions 
Overall youth who have opportunities to learn about themselves in a safe 
supportive environment will likely be more successful in life. It is not uncommon for 
most youth to make multiple mistakes. The most important thing is to ensure structures 
are in place that help youth learn from their mistakes. Thus, one of the most important 
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developmental assets may be resiliency. Clearly no one is perfect, and mistakes will be 
made. How a child learns and grows from those mistakes will make the difference 
between a young person on a path toward academic success and productivity and a young 
person on a path toward negative behaviors, school dropout and, possible imprisonment.  
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Appendix B: Resiliency Attitudes and Skills Profile 
The following items relate to your opinions of yourself and your personal characteristics. 
Please read each statement and indicate the extent to which you agree or disagree with 
each one. There are no right or wrong answers, so please be as honest as possible! 
 STRONGLY 
DISAGREE 
 
 
 
 
  STRONGLY 
AGREE 
1. When my work is criticized, I try 
harder the next  
        time. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
2. I can deal with whatever comes in 
the future. 
1 2 3 4 5 6 
3. Once I set a goal for myself, I 
don’t let anything  
         stop me from reaching it. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
4. I learn from my mistakes. 1 2 3 4 5 6 
5. I notice small changes in facial 
expressions. 
1 2 3 4 5 6 
6. I can imagine the consequences of 
my actions. 
1 2 3 4 5 6 
7. I know when I’m good at 
something. 
1 2 3 4 5 6 
8. I’m prepared to deal with the 
consequences of my  
        actions. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
9. I say “no” to things that I don’t 
want to do. 
1 2 3 4 5 6 
10. I can change my behavior to 
match the situation. 
1 2 3 4 5 6 
11. My sense of humor makes it 
easier to deal with  
         tough situations. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
12. My friends know they can count 
on me. 
1 2 3 4 5 6 
13. I can change my surroundings. 1 2 3 4 5 6 
14. My family is there for me when I 
need them. 
1 2 3 4 5 6 
15. When something goes wrong, I 
can tell if it was  
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
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        my fault. 
16. It’s OK if I don’t see things the 
way other people do. 
1 2 3 4 5 6 
17. Lying is unacceptable. 1 2 3 4 5 6 
18. I avoid people who could get me 
into trouble. 
1 2 3 4 5 6 
19. It’s OK if some people do not 
like me. 
1 2 3 4 5 6 
20. I am comfortable making my 
own decisions. 
1 2 3 4 5 6 
21. I can sense when someone is not 
telling the truth. 
1 2 3 4 5 6 
22. When I’m faced with a tough 
situation, I come up  
        with new ways to handle it. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
23. I can come up with different 
ways to let out my  
         feelings. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
24. I choose my friends carefully. 1 2 3 4 5 6 
25. I look for the "lighter side" of 
tough situations. 
1 2 3 4 5 6 
26. I control my own life. 1 2 3 4 5 6 
27. I can tell what mood someone is 
in just by looking at  
         him/her. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
28. I try to help others. 1 2 3 4 5 6 
29. I stand up for what I believe is 
right. 
1 2 3 4 5 6 
30. I try to figure out things that I 
don’t understand. 
1 2 3 4 5 6 
31. I’m good at keeping friendships 
going. 
1 2 3 4 5 6 
32. I have friends who will back me 
up. 
1 2 3 4 5 6 
33. Laughter helps me deal with 
stress. 
1 2 3 4 5 6 
34. I avoid situations where I could 
get into trouble. 
1 2 3 4 5 6 
35. I can be myself around my 
friends. 
1 2 3 4 5 6 
36. When I’m in a bad mood, I can 
cheer myself up. 
1 2 3 4 5 6 
104 
 
 
 
 
 
 
 
 
Copyright  1999 by K.P. Hurtes 
 
 
37. When something bad happens to 
me, I don’t give up. 
1 2 3 4 5 6 
38. I share my ideas and opinions 
even if they are 
        different from other people’s. 
 
1 
 
2 
 
3 
 
4 
 
5 
 
6 
39. I can entertain myself. 1 2 3 4 5 6 
40. I make friends easily. 1 2 3 4 5 6 
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CREATIVITY:  6, 22, 23, and 39 
 
 
HUMOR:  11, 25, 33, and 36 
 
 
INDEPENDENCE:  2, 9, 16, 19, 20, 26, 34, and 38 
 
 
INITIATIVE:  1, 3, 13, 30, and 37 
 
 
INSIGHT:  4, 5, 7, 10, 15, 21, and 27 
 
 
RELATIONSHIPS:  12, 14, 18, 24, 31, 32, 35, and 40 
 
 
VALUES ORIENTATION:  8, 17, 28, and 29  
 
 
 
There are no reverse coded items. 
 
 
 
 
 
